Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2005

"Make it Real": A Guide to Implementing and Connecting State
Madated Classroom-Based Assessments with the National
History Day Curriculum at the Middle School Level
Richard Reuther
Central Washington University

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Curriculum and Instruction Commons, Information Literacy Commons, and the United
States History Commons

Recommended Citation
Reuther, Richard, ""Make it Real": A Guide to Implementing and Connecting State Madated ClassroomBased Assessments with the National History Day Curriculum at the Middle School Level" (2005). All
Graduate Projects. 885.
https://digitalcommons.cwu.edu/graduate_projects/885

This Graduate Project is brought to you for free and open access by the Graduate Student Projects at
ScholarWorks@CWU. It has been accepted for inclusion in All Graduate Projects by an authorized administrator of
ScholarWorks@CWU. For more information, please contact scholarworks@cwu.edu.

•

ABSTRACT

"MAKE IT REAL": A GUIDE TO IMPLEMENTING AND CONNECTING
STATE MANDATED CLASSROOM-BASED ASSESSMENTS WITH THE
NATIONAL HISTORY DAY CURRICULUM
AT THE MIDDLE SCHOOL LEVEL
By
Richard Reuther
July 2005

This manuscript is intended to provide a framework for
teachers to use the National History Day curriculum as a
qualifying classroom-based assessment which will be
required for all Washington State

gth

Grade Social Studies

classes in 2008. A review of the literature of National
History Day as well as classroom-based assessments is
included. A plan for a preliminary assessment of available
resources is explored, as well as a sequential topic-bytopic plan for implementing National History Day. Possible
variations of student-centered activities are included;
student roles in the research process and self-assessment
are discussed.

Alignment with Washington State Essential

Academic Learning Requirements is reviewed.
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"MAKE IT REAL"
A GUIDE TO IMPLEMENTING AND CONNECTING STATE MANDATED
CLASSROOM-BASED ASSESSMENTS WITH
THE NATIONAL HISTORY DAY CURRICULUM AT
THE MIDDLE SCHOOL LEVEL
CHAPTER I
INTRODUCTION
National History Day (NHD) is a program begun in 1974 as a
response to "the declining emphasis upon the study of
history" (Scharf and Zoslov, 1983, p. 89). It has grown
from 129 Ohio participants in 1974 (Adams and Pasch, 1987)
to over 700,000 students and 40,000 teachers nationwide in
2001 (Simpson and Lapham, 2001).

Local, regional and state

contests precede the national contest. In Washington State
approximately 4000 students participated in NHD activities
in 2005. Two thousand of them participated in the nine
regional contests, 500 moved on to the State competition,
and 47 earned the trip to the National contest, according
to Lauren Danner, Washington State History Day coordinator
(personal communication, June 28, 2005). In June 2005, a
record number 2,205 students from 48 states; Washington,
D.C.; Department of Defense schools in Germany; and
American Samoa participated in the national contest held at
the University of Maryland (C. Gorn, personal

•

communication, June 16, 2005).
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As reported by Simpson and Lapham (2001), a survey
conducted on NHD finalists in 2000 found that "about half
of them studied in schools where participation was required
(para. 11)."
Beginning with volunteer workers, NHD now receives
financial assistance from several corporations including
Cargill and Siemens as well as recognition from the
National Endowment for the Humanities in receiving the
Charles Frankel Prize for public programming (PR Newswire,
2003).
For NHD competition, students are divided into two

•

divisions: Junior (Grades 6-8) and Senior (grades 9-12) .
Within each division, students have a choice of four
different types of products: an historical paper, a display
board, a performance, or a documentary. Students may
further choose one of two categories: Individual, working
alone, or Group, working with up to five members (except
historical paper which is individual only). Recent national
competition winning topics include: "From Then to Now:
Encountering Dr. Seuss, Exploring the Imagination;" "A
Lifetime of Exchange, Drought, Depression, Disaster: Voices
from the Dust;" "Encounters with the Civil Rights Movement:
Television Takes Flight;" "Exploring Mass Transit: Street
Cars in the Twin Cities;" and "The Little Rock Nine:
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Encountering Civil Rights in Their Courageous Fight for an
Equal Educationn (NHD, 2005).
A number of professional journal articles have been
written about the benefits of using the NHD curriculum in
the history classroom. They claim that the NHD program
increases the cognitive function (Page, 1992), the research
skills (Scharf and Zoslov, 1983, Adams and Pasch, 1987),
the interpersonal skills (Gorn, 1998), an improved sense of
self-worth, or the improved opinion of the study of history
by students who work with NHD (Adams and Pasch, 1987). Some
document how that one student was saved from becoming a

•

potential dropout by their NHD participation (Scharf and
Zoslov, 1983).

Some of these claims are objective

(increased cognitive function),

some are subjective

(improved opinion), some seem to be anecdotal (the would-be
drop-out).

Purpose of the Project
As part of the long range school improvement plan for
Washington State, The Office of Superintendent of Public
Instruction has been directed by the Legislature to
implement Classroom-Based Assessments (CBAs) in Social
Studies classes by the 2008-2009 school year. CBAs will be
~

t··.·.1··.•
• . . •

f

mandatory at the s••, stt, and 1ott;11tt grades.
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One of the possible CBAs will be National History Day
(NHD); NHD will be authorized for 8th and 1oth;11th grades.
With the advent of these legislatively mandated
assessments, it is reasonable to believe that many teachers
in the State of Washington will choose to use NHD to meet
these new requirements. NHD is a complex, multi-faceted
curriculum. In order to have a positive experience with NHD
for both students and teachers, some guidelines,
procedures, warnings, and tips might be in order.
The author proposes to create a guidebook which can be
used by any middle or high school teacher who decides to

•

use National History Day as his/her CBA .

Scope of the Project
While this project is intended as a resource for
middle and high school teachers who are unfamiliar with the
National History Day curriculum, it leans slightly to the
middle school level since the author is currently teaching
7ili and Bili grades.

The project addresses issues such as preparation and
planning for NHD; introduction of NHD to students and
parents; topic selection and preliminary research; creating
and testing the thesis statement; note taking and annotated
bibliography construction; analysis of the source material;
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and creation of the final product. While specific
assignments are included in the guide, they are intended
only to be taken as one way to teach the necessary skills.
The guide will also refer readers to other, more detailed
materials.
While there are regional contests that the students
may enter to display their work, the competition is not the
main focus of NHD; the focus is on the process of research.
Indeed, Kohn (1992) warns of issues surrounding competitive
activities. If the point is to use NHD as a CBA, it may
suffice to teach the research process, put the project

•

together, and assess it according to State scoring
guidelines. On the other hand, a large investment of time
and effort has been directed toward the projects; perhaps
they should be recognized by displaying at a regional
event.
Chapter two consists of a review of the literature
relevant to National History Day and classroom-based
assessments. Chapter three outlines the origin of the
project and the procedures used to create it. Chapter four
is the guidebook. Chapter five is a summary of the project
potential, with concluding thoughts.
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Project Outcomes
The objective of the project is to create a clear and
understandable guide for the classroom teacher to implement
National History Day as a fulfillment classroom-based
assessment requirement. It is intended to be written in a
casual, user-friendly style and to provide a general
structure for NHD implementation which is flexible in the
approaches to various components of the process. There is
no correct way to teach the necessary skills; Many possible
roads exist. Suggestions can be made, but the individual
teacher should feel free to adjust, improvise, or take a

•

different approach to account for the particular set of
circumstances in front of them.

Assumptions
It is assumed that the teacher has certain general
resources available. These resources would include, but not
be limited to, computers with internet access, a moderately
well-stocked school library, textbooks and other general
reference books, and a nearby city or county library.
Proximity to a large urban or university library or
government archive would be helpful but is not absolutely
necessary.
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It is also assumed that, faced with the mandated CBAs,
teachers choosing to offer NHD as a classroom-based
assessment may not be well prepared for teaching the NHD
process. In fact,

they may have been ordered by

administrators to :fulfill the CBA n,qui rement by using NHD,
in which case, they might be surprised by the complexity of
the task upon which they are about to embark.

Limitations
The target of the project is limited to the 3th and 10th
or 11th grades in the State of Washington, as the NHD will
be an optional CBA for those grades only. NHD can, however,
be used at any grade from 6th through 12th either as an
integral element of the curriculum or as a supplemental
activity after school hours.

Definitions
Classroom-based assessment (CBA): a performance-based
assessment which is assessed to state-wide standards.
Formative assessment: an assessment which chronicles
student progress over a period of time.
High stakes test: an assessment (formative or summative)
whose passage is required for a student to receive a
high school diploma.
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National(s): the nation-wide NHD competition held annually
at the University of Maryland in suburban Washington,
D.C.

Performance-based assessment: an assessment in which
students are observed performing a task or the product
of the student is assessed according to a set of
predetermined standards.

Region: an administrative division of the state for the
purpose of holding regional competitions; there are
eight such divisions.
Regionals: a competition held within one of the
administrative divisions (region); top placing
students can move on to the state competition.
Self assessment: an assessment in which the student judges
their own work against a known standard.
Summative assessment: an assessment made at one point in
time; frequently,
assessment.

an end-of-quarter or end-of unit

CHAPTER II
LITERATURE REVIEW
The review of the literature for this project must
address two areas: the National History Day curriculum
(NHD) and classroom-based assessments (CBAs).

Newspaper Reporting of NHD
Dozens of newspaper articles are written each year
about NHD. They routinely note that a number of local
students have been awarded placement in the regional NHD
contests and will move on to the state contest or note a
placement at state and the opportunity to display at
nationals. These articles appear in large and small
newspapers across the country.
There are, however, some news articles which transcend
this level of reporting. These are articles which point out
the very special place that the NHD program has for
students and coaches. They touch on the high caliber of NHD
as a teaching program. These articles come from some of our
big city newspapers as well as those of our smaller cities
and towns.
In the June 13, 1996 issue of The Washington Post,
(Mack, 1996) an article titled "The Hardest Lesson; A

9

10

(

Girl's History Project Helped One Civil Rights Pioneer Step
Out of the Past" tells the story of Heather Jurgensen, a
16-year-old high school junior from rural Kansas, who was
moved by the images in the documentary "Eyes on the Prize."
She was inspired by the footage of Elizabeth Eckford, the
single member of the Little Rock Nine who walked to school
that first day through an angry white mob. Jurgensen
contacted Eckford, the only one of the nine still living in
Little Rock; she still lives in the family home. Jurgensen
traveled with two friends to see Eckford. During their
interview, Eckford was asked if there were any white
students who had been friendly to her. Just two and she
hadn't seen them since high school. Jurgensen and her
friends tracked down one of them and arranged for a tearful
reunion. Eckford also accompanied the students to the
finals in Washington, DC. The image of one of the "makers
of history" walking through rows of the nation's best
history projects is powerful. This is but one example of
the exciting, intimate stories that come out of NHD
projects, stories that themselves are historic.
The Washington Post, June 6, 2000: "History Students
Going Beyond the Book; Teaching Program Encourages Using
Original Sources" (Strauss, 2000). This article begins by
highlighting Danny Thau and David Burns who wanted to
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investigate D-Day. Their historical question was "What
would have happened if Eisenhower hadn't launched the
attack on that day?n Thau and Burns contacted the
Eisenhower Library to view rarely seen personal letters of

Eisenhower's; they traveled to the National Archives to dig
through documents; they interviewed veterans who took part
in the attack. The article goes beyond the story of D-Day
to a discussion of whether history is a collection of facts
and dates or a process of historical inquiry. NHD clearly
emphasizes the latter.
The Boston Globe, March 7, 2004: "Presenting History
in a New Light; Projects Showcase Students' Creativityn
(Burdis, 2004). At a family picnic, Darrell Tagger learned
that Malcolm X was his third cousin; thus began his NHD
project. Julie Shapiro's great-grandmother did not survive
the Holocaust; she portrays a young gypsy woman attempting
to survive Nazi oppression. Lindsey Nguyen's and Nancy
Huynh's parents escaped from South Vietnam; the two studied
the elaborate tunnel system created by the North
Vietnamese. Bethany Bersani wrote a paper on the sinking of
the Titanic; she interviewed Dr. Robert Ballard, the man
who discovered the wreckage. Each story shows the powerful
personal connection that can exist between their lives and

"history."
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The Los Angeles Times,

June 14, 1990: "Teen Finds Way

to a National Stage; Boyle Heights Student Leads Team in
National History Competition Series: Whiz Kids: Students
Who Make a Difference" (Tobar, 1990). Fredy Rojas had
arrived from Mexico three years before, speaking no
English. Now he is traveling to the NHD finals in
Washington, DC where he portrays Dr. Jonas Salk, the
scientist who developed the polio vaccine in the 1940's and
1950's and is currently working on an AIDS vaccine.
The Houston Chronicle,

June 10, 2004: "History Repeats

for Katy-area Student/Cinco Ranch Sophomore to Vie in
National Finals" (Schafer, 2004). John Laue had placed
first at the national contest before moving from California
to Texas. With no assistance from school, he assembled a
new project for this year. The project is titled "[Dwight
Eisenhower]'s Corona: More Than Meets the Eye".
The Houston Chronicle,

October 2, 2003: "Dynamic Duo

Digs the Past" (Rosen, 2003). Ernesto Reyes and Austin
Glamser created a documentary on George Washington's
decision to inoculate his troops against smallpox during
the Revolutionary War.
The Seattle Times,

June 21, 2003: "Kirkland Students

Awarded $5,000 in History Contest" (Labossiere, 2003).

13
Alison O'Neill and Mariel Colella, after reading "The
Poisonwood Bible," created an NHD project on the Congo's
fight for independence from Belgium, placing first at the
national contest.
National Hi$tory Day wa$ featured in a $hort piece on
National Public Radio on June 19, 1997 (Morning Edition,
1997). Ben Stratten and Aaron Burke are featured for their
exhibit on the Batan Death March, which 66 men from a local
town in Kentucky were forced to endure. They point out the
irony of a Japanese car manufacturer's assembly plant now
in an area of Kentucky near the town from which those men
came. Host Bob Edwards goes on to interview Cathy Gorn,
executive director of NHD. Gorn emphasizes the research and
detective work involved in an NHD project. It is, indeed,
detective work.
Smaller city newspapers recognize the value of the NHD
curriculum, too.

The News Tribune, Tacoma, WA, June 4,

2003: "Students Find Modern Lessons in History; Schools: 5
from Bethel High Will Take Timely Trip to National History
Day Competition in Baltimore" (Szymanski, 2003). David Cate
and Aubrey Tapia researched the Freedom of Information Act
with emphasis on history as well as lessons to be learned
today. Their exhibit is a black Washington Monument with
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back-lighted windows. They hope the display conveys the
idea that the government has not always been open.
The Herald, Everett, WA, May 29, 2002: "Seniors

Putting It All to Work" (Stevick, 2002). Senior Kate Gordon
r.niilt.erl il rlor.mnent.il ry on Northern St.ilt.e Hrn,pi t.il l, il ment.il l

hospital 40 miles north of her home which closed in 1973.
Her research has lead to her becoming an advocate for longterm mental care facilities, like Northern State. In this
case, a history project creates an activist.
And from the Telegram

&

Gazette, Worcester, MA:

"Woodstock Cuts Back on SPICE; Work of 4 Pupils in Program
Entered National Competition" (Leo, 2004). This is an odd
article which points out that while there have been budget
cuts that include the gifted and talented program, four
students from that program have qualified to go to NHD
nationals. An interesting sidelight to this story is that
while the music program and art programs were not affected
by the budget cuts, the entire middle school athletic
program was cancelled for the following year.
National History Day projects can be the basis of
powerful personal achievement. Elizabeth Eckford had
avoided media attention for decades, but Heather Jurgensen
and her partners convinced her to step out and go to
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Washington, DC with them. Kate Gordon became an advocate
for improved mental health facilities.
The following story is from an article by AScribe
Newswire (2003b).

Adlai E. StHVHnRon High S~hool
graduating seniors Sharmistha Dev, Jajah Wu
and Debra Siegel, along with their teacher,
Barry Bradford, are the creators of this
month's ceremony at Arlington National
Cemetery honoring the slain civil rights
leader Medgar Evers. At their suggestion,
Congress is expected to declare the date as
a National Day of Remembrance for Medgar
Evers.
The four will gather at Evers' grave
for the inaugural National Day of
Remembrance for Medgar Evers at 2 p.m.
Eastern Time Monday, June 16, at Arlington
National Cemetery, the 40th anniversary of
his burial at the site. The three girls have
been asked to speak at the ceremony, along
with Evers' widow, Myrlie Evers-Williams and
Civil Rights leaders such as former NAACP
chairman Julian Bond, U.S. Rep. Bennie
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Thompson [D-Miss], and Lawrence Guyot, the
chair of the Mississippi Freedom Democratic
Party and a longtime civil rights worker.
Others invited to speak include U.S. Sen.
Tnrnt. T,ot.t.

[R-MiRR]

cinrl ll.S. RP.p. ,Tohn T,P.WiR

[D-Ga.], a former "Freedom Rider," and
Evers' brother, Charles, who in 1969 became
the first black to hold elected public
office in the state of Mississippi since
Reconstruction by becoming mayor of Fayette,
Miss ....
... The ceremony is the brainchild of the
Stevenson students, who came up with the
idea while working on a 10-minute
documentary about Evers that qualified for
this year's National History Day student
contest(para. 2-5) ...
What better result for a National History Day project than
a National Day of Remembrance?
Perhaps it would be this striking story. It is the
story of an NHD documentary created by Sarah Siegal, 17,
Allison Nichols, 17, and Brittany Saltiel, 16, from
Stevenson High School, Lincolnshire, IL. Reported in papers
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across the nation (Parade, 2005, Dizon, 2005) and applauded
from the floor of the Senate (Obama, 2005), their work
shows how close we still are to "history."
In 2004 their documentary told the story of the 1964
murders of James C.haney, . Michael Schwerner a.nd An.drew
Goodman, three civil rights workers in Mississippi. As part
of their project, they interviewed reputed Ku Klux Klan
member Edgar Ray Killen, the man indicted for the murders.
Their documentary gave publicity and further impetus to an
investigation of the murders and 41 years after the crimes
were committed, Killen was found guilty of three counts of
murder. This type of hands-on history is not possible by
simply reading a text.

Professional and Academic Papers
History Day spread from Ohio to other parts of the
nation in 1980. Within a short time, articles began
appearing in professional journals touting its success and
talking about the students in the program. We begin to find
evidence of more qualitative aspects of National History
Day in professional journals and other specialty magazines
three or four years after the move to the national stage.
In the November, 1983 issue of The History Teacher,
Lois Scharf and Pamela Zoslov (1983) wrote, "More
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significantly,

(students) derive a number of less tangible

but invaluable benefits from the National History Day
experience. Students who become involved in the program
develop a multi-dimensional, rather than textbook view of

histgry, as they discover that history exists not only in
collection of facts, but in art, literature, business,
architecture, clothing, and in their own families and
communities (p. 90) ." They go on to note that in a 1982
survey of participants in NHD, teachers and students cited
such benefits as improvement in research skills and
increased knowledge and appreciation of history, a greater
interaction between school and community, an increased
opportunity to work with students individually which can
promote cooperative interaction.
Scharf and Zoslov (1983) tell the following stories
about qualitative improvements the program can produce.
Every year, several teachers testify to the
student contemplating leaving school, who
discovers a topic of interest, becomes
engrossed in research and presentation, and
experiences a complete reversal in his or
her attitude toward education. This year, a
twelfth-grade Mexican-American youth from
Texas not only remained in school to
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graduate, but was also a national winner
with his project illustrating the death of
the buffalo as a turning point for the
American Indian. Two years ago, a student

frQm North Carolina, who, accordinq to the
district History Day coordinator, "was going
to leave school," became involved in the
program and his project. Subsequently, all
of his grades improved. This youth received
the support of his small rural school (all
twelve grades in one building), where the
football boosters raised the $300 to send
him to Washington, D.C. for the national
event.

(p. 91)

In fairness, it should be noted that at the time of
publication of this article, Scharf and Zoslov were
professors at Case Western Reserve University, an early and
continuing sponsor of NHD.
A more formal qualitative examination of NHD
undertaken by David Wallace Adams and Marvin Pasch (1987)
was reported in the February, 1987 issue of The History
Teacher. Their question was "How does one assess whether
students have acquired an increased appreciation for
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historical inquiry as a way of knowing and understanding
(p. 181)?" They conducted a qualitative evaluation in the
form of a questionnaire which was given to 1500
participants at the national contest in 1984, "inviting
comments on the educational and personal significance of
having participated in National History Day (p. 182) ."
Many responses were along the lines of those already
noted: the ability to do history, the satisfying experience
of working with primary source materials, and improvement
of research skills. Many, however, were much more personal.
A Japanese-American student notes after his research
of the Japanese internment, "I no longer hold my head in
shame about my race, but carry it high whenever a person
makes a remark about my heritage. I owe it all to my
understanding (p. 187) ." Another student visited the ruins
of a community where his grandparents had grown up. "There
wasn't a lot left, but I can imagine what life was like in
the days long ago ... (It was) very interesting to imagine how
my grandparents and great-grandparents lived. Now I am very
interested in history and would like to learn more about
the heritage of our country (P. 187) ."
Adams and Pasch (1987) continue, "(W)e were struck by
the number of times that students attributed an increased
sense of self-worth to their involvement in the program,
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the pride that comes with having accomplished or created
something of value(p. 189-190) ."

They then pose the

question, "Did a greater understanding and appreciation for
the study of history result from participation in National
History Day? As we have seen from our earlier discussion,
there is powerful and convincing evidence that it did (p.
190) ."
A variety of students, parents and teachers vouch for
the improvement in student attitudes toward school in
general and history in particular due to their NHD
experience. Janie Blankenship (2001) makes note of several
in an article written for the VFW, Veterans of Foreign Wars
Magazine. Pensacola, Florida teacher Connie Brown says, "I
am convinced that by integrating NHD into the curriculum,
students learn research and writing skills that will help
them succeed in college, the workplace and beyond
(para.7) ." Another teacher, Christian Ammon of Schofield,
Wisconsin, adds, "National History Day fosters lifelong
learning and research skills (para. 17) ." Several students
attest to their increased involvement due to NHD. Misty
Lehman, Ludington, Michigan, said, "I'm actually very proud
of myself because I've never had something I devoted so
much of myself to and had something to show for it
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(para. 31) ." Former NHD participant Amma Ghartey-Tagoe of
Manhattan, Kansas offers, "NHD is an exhilarating
experience. The skills I learned have helped me
tremendously at Harvard (para. 32) ."
Susan
K. Freeman
(2000) interviewed
two nationally
.
-

-

-

-

-

-

placing students and reported on their attitudes toward NHD
and school in Journal of Women's History. Elizabeth Picker,
Albany, New York, sees herself being a professor of writing
or theatre; sometimes, it's a scientist or lawyer. Serene
Myers, Asheville, North Carolina, reported looking at
higher goals than before; she wants to write a book
"exploring the differences between collectivist and
individualist societies, and how cultures and women's roles
differ in each (para. 8) ."
In the Weekly Compilation of Presidential Documents
(Bush, 2002), President G.W. Bush noted the importance of
teaching history well to our students. "Ignorance of
American history and civics weakens our sense of
citizenship. To be an American is not a matter of blood or
birth. We are bound by ideals, and our children must know
those ideals ... (para. 19)" He goes on to note a new program
partnered by the National Archives and Records
Administration and National History Day, "Our Documents."
He concludes that a conference will be set up to " ... hear
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from educators and scholars about ways to better monitor
students' understanding of American history and civics and
how to make our great national treasures ...more accessible
and more relevant to the lives of our students (para. 25) ."
In the June 13, 2001 issue of Education Week, Kathleen
Kennedy Manzo (2001) discusses the value of contests such
as NHD in American classrooms. She writes, "academic
contests in the humanities have had an effect on the
classroom... They provide curricula and instructional
resources to help teachers meet state standards, and they
engage and motivate students to learn deeper lessons about
history, government, economics, and other critical subjects
(para. 7)."
Several other larger scale studies have been conducted
on the observable results of the NHD program. They
generally reflect the same positive results.
Amy Bemis and Tara Romanov (2002, 2003) reported on an
on-going effort centered in Minneapolis to improve history
teaching using the NHD curriculum. The program is called
the Youth History Initiative (YHI). YHI consists of five
complimentary parts:
1) National History Day in Minnesota creates
a structured inquiry curriculum and enables
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students to research and present projects at
National History Day events.
2)

Teacher and Student Mentorship Programs

provided in-class visits from experienced
National History Day teachers and trained
college student mentors to work one-on-one
with students and their teachers.
3)Historian and History Player in the
Classroom Programs provided in-class visits
from Minnesota Historical Society
professional staff.
4)Summer Museum Theatre Camp provided junior
high school students with two weeks of
hands-on activities to teach theatre skills
and encourage creative performance projects.
Many of the students used the theatre skills
they learned in their NHD projects.
5)Summer Youth Internship Program employed
high school students at the Minnesota
Historical Society and assisted them with
college and vocational school planning
(Bemis

&

Romanov, 2002, p. 3-4).
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In 2002, the program had finished its second year.
Pre- and post-surveys were conducted along with student
interviews and classroom observations. The following trends
were observed and summarized:
1) NHD participation increased 22% in the first year
and 57% in the second.
2) In the first and second years, teachers reported
changes in student work habits and improved academic
achievement in large numbers of students. The
average percentage of students showing improvement
on NHD assignments was 59%. One-half of the teachers
reported that "many," "most" or "all" of their
students improved attendance and participation in
class.
3) Eighty percent of teachers reported that "many,"
"most" or "all" of their students used research
materials in places outside of their school.
4) Eight of the ten Summer Youth Interns enrolled in
college in the fall of 2002. The other two expected
to enroll by the spring term (Bemis & Romanov,
2002).

Forty-five schools participated in the YHI project.
All 45 were visited by Minnesota Historical Society staff;
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12 received mentorship services and four of these schools
received the other three outreach services: Historian and
History Player in the Classroom Program; Summer Museum
Theatre Camp; and Summer Youth Internship Program.
The four s.chools were chosen b.ecause they. met the
following criteria: location in Minneapolis or a
northwestern suburb; high percentage of students eligible
for free and reduced federal lunch program; commitment from
teachers to work with MHS staff; and previous interest
and/or experience with NHD.
A total of 645 students from these four schools
participated in YHI during the 2001-02 school year.
1) 70% were students of color
2) 30% spoke Hmong or Spanish as the primary
language at home
3) 50% were eligible for free or reduced lunch
4) 77% were in grades 8, 9 or 10 (Bemis & Romanov,
2002)
Three of the four schools showed low achievement on
the Minnesota Basic Standards reading test scoring 41%, 32%
and 31% passing their respective grade level test. Many
students had never been to their neighborhood public
library and none had ever been to the library at the
University of Minnesota or the Minnesota Historical Society
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to perform research. Post-YHI surveys indicated students
were twice as likely to use those facilities or use a
source other than a textbook.
Bemis and Romanov (2002, 2003) note that student
surveys at the end of the school year reported the
following:
1) 72% of the students reported that they "made
connections between history and other
subjects," and that they "discussed ideas about
history with the teacher or other students"
2) 71% of the students reported that they "enjoyed
working on history projects"
3) 77% of the students responded "yes" when asked
whether they believed they would be able to
apply the skills they learned with History Day
to their other schoolwork

Was the YHI effective in terms of student achievement?
Students reported feeling pride in their projects and in
presenting them to other students (Bemis & Romanov, 2002)
One student liked "being able to show many people what I
know and what I can do with it (p. 11) ." Other students
enjoyed working with and learning from others, "It was fun
because I got to learn a bit about my partner's background
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and why the topic was important to her (p.11) ." Some
students reported that they liked doing something new, "I
could talk to my grandfather because he was there (in the
Korean War)

(p. 11) . " Will the skills they learned help

them in other classes? Seventy-seven percent responded yes.
Marilyn Page (1992) in her doctoral dissertation,
"National History Day: An Ethnohistorical Case Study,"
concluded, "The data supports the claims of superior
cognitive, affective, and skill development through student
participation in (NHD)

(p. viii) . " Further, she notes,

" ... teachers and students in this study participated mainly
because National History Day provided opportunities of
self-determination, self-comparison, close student-teacher
relationships, community contribution, receiving
recognition, and having fun ... students gained a deeper
comprehension of historical content and concepts and a
greater ability to think critically and develop their own
knowledge (p. viii)" than in a teacher dominated classroom.
She did note one weakness in the NHD program. "Judging is
inconsistent and a weakness (viii)."
A survey of historical societies sponsoring state NHD
programs, including Illinois, Iowa, Kentucky, Minnesota,
Missouri, North Carolina, Ohio, Oklahoma, and South
Carolina, was conducted in 2001 by the Wisconsin Historical
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Society (Trane, 2001). The survey revealed great
differences in spending by the sponsoring organizations.
Minnesota's budget was $220,000, with Ohio a distant second
among the group at $105,000. On the low end of the
spectrum, Oklahoma spends $45,000 and Kentucky $20,000.
Minnesota employs 3 full-time staff members, while Kentucky
runs its smaller program with a .3 FTE position. Most of
the surveyed states are supported by some level of state
funding; the funding is variously credited with stabilizing
or even saving the NHD program in their state.
In Washington, NHD was supported on the state level by
Central Washington University from 1984 to 2004; a history
department faculty member acted as state coordinator for
many years. Lauren Danner, current Washington State History
Day coordinator (personal communication, July 8, 2005),
reports that late in 2004 the responsibility for the state
program passed to the Washington State Historical Society
which maintains a museum in Tacoma. Currently, the Society
runs the state contest with .8 FTE, equally divided between
the state coordinator and an administrative assistant.
While early in the planning stages, an attempt to garner
stable state funding is in the works. Plans are also being
made to coordinate outreach work in the schools to build
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more participation in NHD in anticipation of the coming CBA
requirements.

Classroom-Based Assessment Review
Some review in the matter of classroom-based
assessments (CBAs)

is necessary to provide background

understanding of Washington State's movement toward them.
As Stiggins (2001) notes, "accurate information
derived from quality classroom assessments is essential for
instruction to work effectively and for students to learn
(p. 34) ."

He highlights four guiding principles of

assessment: (a) students are the key assessment users,
clear and appropriate targets are essential,
assessment is a must,

(d)

(b)

(c) accurate

sound assessments must be

accompanied by effective communication. He then outlines
four types of assessments: selected response, essay,
performance assessment, and personal communication. The CBA
is based on the performance assessment.
The Office of the Superintendent of Public Instruction
(OSPI) is preparing standardized performance assessments to
fulfill the Legislature's mandate to develop CBAs for
social studies, health and fitness, and fine arts
augmenting the Washington Assessment of Student Learning
(WASL) by 2008

(Stecher & Chun, 2001). For the 8th grade,
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sample titles of pilot CBA's are "Checks and Balances,"
"Constitutional Issues," "Causes of Conflict," "Dig Deep,"
"Enduring Cultures," and "Meeting Needs and Wants," to name
just a few (OSPI, 2005). In addition, several non-profit
educational programs currently being employed in Washington
classrooms will also be included, with slight modification,
as CBAs: We the People, Project Citizen, Facing the Future,
and National History Day. Though all of the details of the
CBAs haven't been fully developed yet, Caleb Perkins,
coordinator of Social Studies programs at OSPI, is hopeful
that teachers will choose to institute NHD for their CBA
(personal communication, July 20, 2005).
A classroom-based assessment is a performance
assessment which is carried out in the classroom and
assessed according to predetermined Essential Academic
Learning Requirements

(EALRs). For example, in the "Dig

Deep" CBA, the child's depth in addressing History EALR
1.2.1, which requires the student to describe and compare
patterns of life over time in Washington State, US, and
World History, is assessed under one of four categories:
excellent, proficient, partial, and minimal (OSPI 2005).
Each category has specific criteria which the child must
meet. With training, each teacher giving a CBA will be able
to assess the child according to the state expectation.
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The CBA is a formative assessment while the WASL is
used as a summative assessment. "Summative assessment is
intended to summarise (sic) student attainment at a
particular time, whereas formative assessment is intended
to promote further improvement of student attainment.
Assessment OF learning verses assessment FOR learning"
(Crooks, 2001, p. 1). If one were to use the analogy of a
movie camera, the summative assessment would be the image
captured in a single frame, while the formative would
include all of the frames before and after showing the
progress, direction and pace of the learning. While the
Elementary and Secondary Education Act of 2001

(ESEA)

emphasizes the summative assessment, many educators in the
field do not believe that the results of a single test can
accurately assess the learning of every child in school.
For this reason, many are advocating for modifications in
ESEA, including the use of classroom-based assessments.
The performance assessment is a student-centered
assessment; the student is the driver of the learning. The
learning is not taking place as the teacher lectures to a
class, but rather when the student performs tasks which are
designed to show their ability to apply what they have
learned to real-life, or as close as we can get to reallife, situations. Glasser (1990) has long argued for the
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need to move from a teacher-driven curriculum to one driven
by the student. The performance assessment is one way of
achieving that goal.
The use of performance assessments as a valid
standards-based assessment has grgwn in recent yP.nrR. The
fact that Taylor (2003), from the University of Washington
and Berry (2003), from Hong Kong, presented papers at a
conference in Manchester, England, and Crooks'

(2001) paper

was given at the University of Leeds indicates that this is
not an issue being discussed only in the United States.
Several states have decided to either augment or
replace high stakes tests with performance assessments.
Enright

(1999) notes Maine, Hearne (2001) mentions Maryland

and Washington while FairTest (2002) adds Nebraska,
Vermont, Rhode Island and Wyoming to the growing list.
Taylor (2003) offers five reasons CBAs should be used
as part of state assessment programs:
(they can) provide evidence about
achievement in domains that are not
easily assessed via large-scale, paperpencil tests; they can increase the
reliability of inferences made about
examinees and schools; they can allow
for more authentic applications of
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concepts and skills, and they can help
us gather evidence of opportunity to
learn, as well as the effectiveness of
professional development programs for
teachers (p. 35).

Berry (2003), however, warns that we should strike a
balance between the paper-pencil tests and the performance
assessments as they are both valuable.
Assessment is not a single purpose tool. As well as
determining long-term progress, it can and should be used
to inform our future instruction (Enright, 1999). In this
facet of use, it is a more versatile tool than paper and
pencil tests; we can more readily see which processes the
student has mastered and which ones need reinforcing and
re-teaching.
Another valuable aspect of performance assessments is
their ability to include student self-assessment (Crooks,
2001). Through self-assessment the student him/herself
takes on the role of assessor. It is a powerful learning
experience to actively reflect on our own work by comparing
it to a predetermined set of standards. With an
understanding and clear view of the goal, students have a
greater opportunity to meet it.

CHAPTER III
PROCEDURES

Genesis of the Project
First-year teacher Sarah G.

(not her real name)

accepted an assignment in a small rural community in
Central Washington teaching

6th

grade. When she began

working with her new colleagues, she was told that she
would be expected to teach the National History Day (NHD)
curriculum to her students; it was a school requirement in
6th,

7th

and

3th

grades. She was not familiar with NHD and

sought guidance from the experienced teachers; they were
not as helpful as she needed them to be. NHD requires
teaching many skills to the students who, in turn,
synthesize their knowledge into a finished project. Where
does she start? How will she be successful under these
conditions?
The State of Washington will require a classroom-based
assessment (CBA) in all 5ili,

3th,

and lOili or llili grade

social studies classes in 2008. Among the approved CBAs is
National History Day, a research based curriculum that has
been used by teachers in Washington since 1984 (National
History Day in Washington State, 2004). It is assumed that
in 2008, some teachers will look at the approved list of
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CBAs and decide to implement NHD. They may be faced with
some of the same questions that Sarah G. faced. It is the
intent of this project to provide a plan and structure for
meeting the state's CBA requirement using NHD. Plans,
assignments, and helpful hints have been assembled in this
manuscript. It is hoped that it will be useful as a guide
to implement National History Day in the classroom to
fulfill the upcoming CBA requirement.

Project Development
A review of the literature related to National History
Day and classroom-based assessment was conducted using
available books and database searches. Databases used
included ProQuest, LexisNexis, and JStor, as well as metasearch engines such as Dogpile and Teoma. While many
newspaper articles were found during this search, those
chosen to be included in the review stand out as examples
of the power of NHD to give students direction or discover
the inner strength that the students possess. The articles
themselves tell a powerful story.
The curriculum outlined in this document is compiled
from several sources including, but not limited to, the
National History Day website, National History Day in
Washington State, Office of the Secretary of State, Office
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of the Superintendent of Public Instruction, and Shorewood
High School. The most valuable information, however, comes
from four years of teaching NHD in the classroom, attending
available NHD workshops, sharing ideas with other NHD
teachers, and delighting in the jcy en the faces cf
students at regional, state, and national competitions.

Project Implementation
It is hoped that other teachers will take the
opportunity presented by the state CBA requirement to offer
NHD to their students. It is constructivist; encourages
deep, independent, student-driven research; and motivates
and encourages students to perform exemplary work. It is
hoped that others will also discover the great joy in
watching students actively and eagerly seeking out
information, synthesizing their findings, and presenting
them to an audience of peers and parents. It is also
greatly satisfying to accompany them on their voluntary
journey through regional, state, and national exhibitions.

CHAPTER IV
THE PROJECT
"MAKE IT REAL"
A GUIDE TO IMPLEMENTING AND CONNECTING STATE MANDATED
CLASSROOM-BASED ASSESSMENTS WITH
THE NATIONAL HISTORY DAY CURRICULUM AT
'!'Hf. MTTlDT,f. Sr.HOOT, T,f.Vf.T,

The following section is intended as a guide for
teachers new to NHD who plan to use the program to fulfill
the Washington State classroom-based assessment
requirement. It is intended to be used in three ways: as a
guide to implement NHD in the classroom; as a reference
point leading to other, more detailed sources of
information; and as a new entry point to exciting and
creative teaching.
First, however, a brief discussion of the availability
of adequate resource materials and equipment is needed. It
is an important part of the preparation for implementing
NHD. Critical elements would be access to a sufficient
number of computers for research and word processing and
knowledge of local resources outside of the school itself.
Minimally, computers should be available to students
for a two to three week period for research and two weeks
for word processing. If documentaries are to be produced,
the computers must have video editing software and an
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external memory peripheral due to the large amount of data
storage required to support the software. An eMac computer
with iMovie software and external memory storage is a basic
set-up. A scanner, digital video and still cameras, and an

1ipgradRd miGrophonR arR hon11RRR. A tapR-to-OVO GonvRrtAr is
a luxury. Some schools have the capacity to support some
video production in their current computer labs.
Outside the school, there are many resources that can
be tapped. Our senior citizens carry much of our oral
history with them. An inventory of retirement homes, care
facilities, VFW halls, and senior centers should be made.
The resources of the local library should be determined as
well. Perhaps your library has specific collections that
can be accessed. Framing shops can be the source of
leftover matting material which can be used on display
boards. There may be a museum in the area that needs to be
reviewed for their holdings. Use the imagination and many
possibilities will be discovered.
Another piece of equipment that is nice to have, but
not critical is a rotary blade paper cutter. This gives a
much cleaner cut to paper than scissors or the guillotine
paper cutter in the faculty room. A letter die-cut machine
for making letters would help give displays a museum-like
quality.
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Refer to Appendix A for a list of the types of books,
videos, DVDs, and records that can be acquired with little
money and patience. Having a wide variety of primary and
secondary source books available can be very important to

the reBearch prgceBB, At the end Qf the year, the librarian
surpluses books; some of these can be quite useful,
especially if they have pictures that can be scanned into a
computer for a documentary.
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Questions?
What's a CBA?

A classroom-based assessment (CBA) is a state mandated assessment
for social studies to be performed at 5th, 8th, and 1oth or 11th grades. CBAs will be
required beginning with the 2008-2009 school year. Assessment training is being
provided through OSPI, training social studies teachers to act as trainers for
teachers in their school districts. The goal will be to train all social studies
teachers in the state to assess the CBAs to the same standard. OSPI has piloted
CBAs for several years in order to find an appropriate variety for each grade
level. In addition, existing programs such as NHD, Project Citizen, We The
People, and Facing The Future will qualify, with slight modification, as CBAs.
What's National History Day?

NHD is a research-based curriculum that encourages students to discover
primary and secondary source material on a topic of their choosing . Students
choose to present their research as a paper, exhibit board, documentary or,
performance. NHD provides a series of regional , state and national competitions
for those who choose to participate.

NHD
NATIONAL

C

HISTORY DAY
Why should I use NHD as my CBA?

Lots of reasons! 1) NHD is constructivist in nature; it is based on active
learning controlled by the students 2) since students choose what they will
investigate, there is a greater opportunity for deeper involvement of students than
with other CBAs 3) it provides the rigorous study demanded in the current
standards-based philosophy of education 4) it helps meet state and national
history standards 5) it connects history with other disciplines 6) it encourages
student and teacher interaction with librarians, archivists, and academic
historians 7) it's fun!
What is this guidebook for?

The guide is designed to introduce teachers to the possibility of
implementing NHD as their preferred CBA. The guide is organized into four
sections: 1) pre-NHD activities 2) introducing NHD 3) the research process
and 4) culminating activities and assessment. After each section, relevant
worksheets and other forms will be bundled together. More important, it will refer
the teacher, as necessary, toward more extensive resources available for using
NHD in the classroom ; it can't all be done here.
Overall, what is the outline of an NHD project?

Here is an overview and rough timeline for working with NHD:
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SUMMARY of NHD ACTIVITIES
Pre-research activities
September to mid-October
• Bibliography generation
• Interviews
• Primary source material analysis
o Artifact, document, photo, cartoon, music, etc.
• Skimming and not taking
Set-up mid-October
• Solicit parent buy-in/assistance
• Supply of bibliographic/note taking forms
• Use of the library
• Printing of NHD bookmarks
• PERSIAN posters in the library
Introduction
mid-October to mid-November
• NHD video "Generation H"
• Decision about working as an individual or in a group
• Topic selection/group selection
• Writing the preliminary thesis statement
• Asking the key historical questions
• Secondary research
o Note taking and bibliography information
o Annotations
o Quotations
• Internet search skills
o Using multiple and appropriate search engines
o Creating good search statements
o Evaluating the validity of the site and information
The Research Core mid-November to early January
• Primary source search
o Analyze for bias
• Library, archive, museum searches
• Answers to the key historical questions
• Maintaining bibliography and annotations
• Revising thesis statement
• Self assessment
• Analyzing/synthesizing materials
• CBA required rough draft: filed with the District
The Product mid- to late January
• Create paper, exhibit, documentary or performance
• The process paper and final annotated bibliography
• Self and peer assessment
• Display for community
• Final assessment
• CBA Reflection paper written and filed with the District
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Do I have to enter my students in competitions?
No. To use NHD as a CBA, two requirements are outlined: 1) students
write a preliminary paper, sentence outline, or draft of their project which is
retained by the District along with the teacher's assessment according to state
rubrics; 2) students write a 500 word in-class reflective paper in which the
student discusses the source material which was the most influential in
understanding their topic; writes at least a paragraph describing their knowledge
of the period or event based on the source material studied; writes at least one

paragraph supporting their historic question or thesis which presents their
interpretation of the cause(s) of the historical event. From the preliminary paper,
students create their projects. There is an optional presentation of the project to
peers, parents and entry in NHD contests. It is an option that should be
exercised.
Who else is using NHD?
In 2005 over 4000 students across the state participated in NHD; 2000 of
those entered regionals and about 500 moved on to state with 47 earning the trip
to Washington, D.C. for nationals.
If my students want to enter contests, what does a good HD project look
like?
Whether or not your students enter regional events, there are three main
parts to an NHD project: 1) the annotated bibliography 2) the process paper and
3) the paper, exhibit, performance, or documentary. If you are investigating
running NHD with the possibility of entering students, try to go to a regional or
state event. Generally, regionals are in late February or early March and the
state contest is in late April or early May. Nationals are in June. Specific dates
are found on the state HD website.
If you can't see a regional or state contest, check with a teacher who is
currently using HD; most keep examples (and non-examples) of projects to show
students. Most teachers would gladly show their samples to you.

Exhibit Hall, National History Day, College Park, MD.

Please note: An image on this page was redacted due to copyright concerns.
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Getting Started
Where can I find available resources to start NHD?
Start by going to the NHD website www.nationalhistoryday.org . Explore
the whole site. "Educator's Lounge" has lots of information there about the
current theme and curriculum handbook, as well as other source books for
teachers. Cliok on "NHD Contest,'~then "How to start a-N~D -projeot''. The link-to
"Research Roadmap" is valuable in showing students a step by step approach to
research. Many of the worksheets in this handbook are adapted from this source.
Feel free to download from this site.
In Washington, NHD is sponsored by the Washington State Historical
Society. Their website is http://www.wshs.org/wshm/education/history-day/. Of
particular note here is the "History Related Links" button which takes you to the
home pages of dozens of history-oriented websites in Washington. These links
will be vital in the topic selection and research portions of the project. The state
organization also has a handbook for teachers with plans and worksheets; it is
another excellent source of information for planning.
Minnesota, http://www.mnhs.org/school/historyday/, is involved in NHD in
a big way. Their website provides links to a catalog with resource materials for
teaching NHD. Most of these items are available for check-out through the state
HD office. If you want your own, they are low-cost with teachers' budgets in mind!
The best available resource for you is a teacher who is already using NHD
in their classroom. They can provide real-world information about what to expect
and how to provide the best possible experience for you and your students.
Which skills are used in NHD research?
Here is a partial list of some of the activities and skills that students will
perform during an NHD study: topic selection; forming historical questions;
creating a thesis statement; creating a research plan; interviewing; document and
artifact analysis; determining the credibility of sources; note taking; skimming;
bibliographic annotation; writing and revising ; self and peer assessment.
Some of these skills can be introduced as soon as school begins, others
are best taught during the research process.
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How do I prepare students and parents?
Tell your students a little about NHD right at the beginning of the school
year. Let them start thinking about the theme for the year, what they know about
history, and what they'd like to find out.
Parents are an important ally to an NHD program, especially at eighth
grade. Since students can't drive to the major libraries and archives, parents can
help out. They should be told about NHD during the fall Open House event. A
thirteen-minute introductory video is available from the Minnesota HD website.
A couple of weeks before starting the formal NHD unit, schedule a parent
meeting. Parents should be involved early and often. They can be given an
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overview of NHD and their part in making it a successful experience for their
student. Student samples of work, including exhibits, documentaries,
bibliographies, and process papers, can be set up for parents to view,
demonstrating not just a quality project, but a project that their student can
create. Parents are frequently amazed at the quality of work that middle school
students can produce using NHD.
Keep parents informed. They should be given a timeline for the project;
one-page samples of the annotated bibliography are useful to have around the
home for the parents to check on the quality of work being produced. The
address for the NHD website should be displayed prominently at the meeting as
well as being included on all information going home with the parents. A sample
parent letter is included at the end of this section.
How else can parents help?
Parents can provide support in a number of other ways. They can
volunteer to come to school during the period of time when the students are
performing preliminary research in the school library. They can be scheduled to
come in to cover a period or two; they don't have to commit to spending a whole
day at school. A parent volunteer can organize and schedule the coverage. Also,
parents can ferry students to the larger libraries and museums for research or to
retirement homes to interview senior citizens. Again parent volunteers can
organize car pools to make the trip, cutting duplicated time and energy. Contest
rules, however, specifically state that parents are limited to "reasonable
assistance" for their students; sewing clothing for a performance is "reasonable,"
reading and summarizing source material is not.
Who else can help?
Determine the depth of support that you might receive from other faculty
and staff in your building. English teachers can help with the writing process;
science and math teachers can mentor students pursuing topics in those fields.
Music teachers might provide music appropriate to the period of time that the
student is researching. Immersing themselves in the time period through music,
literature, and art can only increase their understanding of it. Bring in a
phonograph and some vinyl records to play; they love it! Other staff members
might grant students interviews, if they are a primary source of information: war
veterans, protest marchers, jury members, etc.
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Section I
Getting Ready
Pre-planning is the Key
Included at the end of this section on pre-planning are:
1. A draft letter for parents to attend an orientation prior to starting NHD
2. Worksheets for document, photograph and cartoon analysis along with a
document, photograph and cartoon
3. An interview worksheet and assignment
4. History Day interview release form
5. A sample current events assignment with an embedded bibliographic
information form
6. A sample vocabulary list; words and concepts that will be important to the
understanding of the NHD process
Which skills do I teach before I start the NHD unit?
The skills useful to NHD can be introduced as soon as school starts:
picture, document, and artifact examination; skimming ; note taking; conducting
interviews; creating bibliographic entries.
Primary source material analysis can begin on the National Archives
and Records Administration (NARA) website,
http://www.archives.gov/digital classroom/lessons/analysis worksheets/
worksheets.html. These are worksheets designed for use by students examining
photographs, documents, artifacts and other primary source material.
Check out antique or secondhand stores to find items that the students
wouldn 't readily recognize. Give them the artifact and worksheet and stand back!
The worksheet for artifact examination asks students to describe the materials
that the item is made of and look fo r any manufacturing markings. Then students
are asked more analytical questions: who might have used this artifact, what
might it be used for or tell us about the technology of the time.

(_
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Skimming and note taking skills are vital for students because they will
be encouraged to identify and read a large amount of source material. Using the
classroom textbook, students can practice skimming from the start of the year.
Note taking can also be taught and practiced while working with the standard
curriculum. Most
teachers expect each
student to locate and
process 20-25 sources
for their project.

Interviews can also be assigned early in the year. Eighth grade students
should be taught proper interviewing techniques along with emphasizing respect
for the interviewee. They will, after all, be representing their school in the
community. Like any other school-related event, they should be on their best,
respectful behavior. They should be prepared before the interview. Background
research should be done in order for them to be knowledgeable on the topic;
questions should be prepared beforehand and approved by the teacher; their
dress and attire should be school appropriate.
To practice interviewing skills, students can be paired off and given five
minutes to conduct an interview using the questions from the Oral History Partner
Game worksheet. Roles are then reversed and a second interview takes place.
Students should spend ten minutes writing up their interviews; when they are
finished, they can compare the written versions for accuracy and bias.
Another type of exercise could be to study a transcript of an interview.
Groups of students can examine the transcript, looking for sections that deal with
various topics: life during the Great Depression and W\/1/11, rural life, or women 's
rights. They can discuss how this information might or might not be useful in
researching a specific topic.

49

(

Bibliographies should be used from the beginning of the year. You must
make two decisions; 1) will you use MLA or Turabian Style Guides and 2) will you
allow students to use online bibliography generators? NHD requires either MLA
or Turabian but indicates no preference; most teachers, however, use MLA. The
issue of generators is a bit more complex. Philosophically, the choice to be made
is, do you allow students to use modern technology or require that they create
the entries "the old fashioned way?" In either case, students should be working
with creating and maintaining bibliographies from the beginning of the year. An
assignment sheet for a current event write-up should require the student to
gather the needed information for a correct bibliographic entry.
MLA and Turabian information can be found in several places:
Gibaldi, Joseph. MLA Handbook for Writers of Research Papers. 6th ed.
New York: Modern Language Association of America. 2003.
Turabian, Kate L. A Manual for Writers of Term Papers, Theses, and
Dissertations, 6th edition. Chicago: University of Chicago Press,

1996.
Online summaries of both may be found on the internet. The University of
Southern Mississippi provides a relatively extensive MLA guide sheet at
www.lib.usm.edu/research/guides/mla.html. A less extensive guide can be found
at www.lib.berkeley.edu/TeachingLib/Guides/MLAstyle.pdf. A link to Turabian
citations of various sources from the University of Wisconsin is located at
http://www.wisc.edu/writing/Handbook/DocChiNotes 1stRef.html. NHD also has
extensive bibliography information at
http://nationalhistoryday.org/02 contest/02.html.
Generators can be found at www.easybib.com among others; software,
such as End Note Plus and Reference Manager, is available for installation on
individual computers but it would be wise to check the operating system on the
computer for compatibility.
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SECTION I

FORMS AND WORKSHEETS

Included in this section on pre-planning are:
1. A draft letter for parents to attend an orientation prior to starting NHD
2. Worksheets for document, photograph and cartoon analysis along with a
document, photograph and cartoon
3. An interview game worksheet
4. History Day interview release form
5. A sample current events assignment with an embedded bibliographic
information form
6. A sample vocabulary list; words and concepts that will be important to the
understanding of the NHD process
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TO FIND 0[..{T A'E.Ot.{TTl-t5 Nf-tD 'PRQ)5GT AND 1-tOW yo[..{ GAN St.{'P'PORTYO[..{R

ST[..{D5NT IN ITS GOM'PL5TION.
Nf-tD IS AN 5XGIT1Nc; 'PROc;RAM, Wf-tlC,f-t 'PROMIS5S TO 'E,5 Tf-t5 f-tlc;t-tuc;t-tT
OF 0t.{RAGAD5MIC, yeAR. W5 t.{Rc;5 yot.{ALL TO ATnND.

S55

yo[..{ Tf-t5R5!

Sample Parent Letter Inviting Them to a Meeting Introducing NHD
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)Jond him up here, or .let mo
and te1l hi.m·all thnt ·1 tU\w,end·h0,/'1

give him:tlie names n.nd a.d.drcsmla of

·!!.!!:

tO see it.

'i'hcn l.et him go to P.a.ekingto,m. a.s .I

init•l:lllll; live with tho menf,got a. job
eyes and _oars; and noe if ho- docs not coce out

.'"'••k•

r..11n1t111e

d!.d tho opoc1al correapondont

· •Lancet,• whom. I met in-Chicago,

..4--~~r

ine;·houooa conotltuto a •monaeo to tho. health or tho ~.n .•.,,.• .,
world.• 7C
r, />, ,.,., ..7 - /?<>s-.
Thanking you !or your kind !ntoroot,
Vory eincoroly,

'.-·:\/:_:,,i-o •',: !,;

'

•

.

.

•

.

-·

. I m!ght,add that when I wu in .Chicas<>

ab~ut :i.hO" ao"imoctionu wliich tho· r,aCkers
think 1t .most
got anybody ota.>"ted for tho.,pu:rpc,ao

Courtesy of National Archives and Records Administration

Letter from Upton Sinclair to President Theodore Roosevelt, March 10, 1906.
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Written Document Analysis Worksheet
1.

TYPE OF DOCUMENT (Check one):
_

2.

Newspaper
Letter
Patent
Memorandum

_
_
_

Map
Telegram
Press release
Report

_
_

Advertisement
Congressional record
Census report
Other

UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more):
_ Interesting letterhead
_ Handwritten
_Typed
Seals

_

Notations
"RECEIVED" stamp
Other

3.

DATE(S) OF DOCUMENT:

4.

CREATOR OF THE DOCUMENT:

POSITION (TITLE):
5.

WHO WAS THE AUDIENCE FOR THE DOCUMENT?

6.

DOCUMENT INFORMATION (There are many possible ways to answer A-E.)
A. List three things the author said that you think are important:

B. Why do you think this document was written?

C. What evidence in the document helps you know why it was written? Quote from the
document.

D. List two things the document tells you about life in the United States at the time it was
written:

E. Write a question to the author that is left unanswered by the document:

Adapted from National Archives and Records Administration
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(

Courtesy of University of Washington Libraries Manuscripts, Special Collections,
University Archives Division

Archival Photograph of Native Potlach for Analysis

Please note: An image on this page was redacted due to copyright concerns.
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Photo Analysis Worksheet
Step 1. Observation

A.

Study the photograph for 2 minutes. Form an overall impression of the photograph and then
examine individual items. Next, divide the photo into quadrants and study each section to see what
new details become visible.

8.

Use the chart below to list people, objects, and activities in the photograph.
Activities

Step 2. Inference

Based on what you have observed above, list three things you might infer from this photograph.

Step 3. Questions

A.

What questions does this photograph raise in your mind?

8.

Where could you find answers to them?

Adapted from National Archives and Records Administration
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I
Courtesy of Library of Congress

Herblock Pre-WWII Cartoon
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Cartoon Analysis Worksheet

Level 1
'visuals

I

1.

List the objects or people you see in the
cartoon.

W ords (not all cartoons include words)
1. Identify the cartoon caption and/or title.

2.

Locate three words or phrases used by the
cartoonist to identify objects or people
within the cartoon.

3.

Record any important dates or numbers
that appear in the cartoon.

Level2
i\/isuals

2.
3.

Which of the objects on your list are
symbols?
What do you think each symbol means?

Words
4.

5.

Which words or phrases in the cartoon
appear to be the most significant? Why do
you think so?
List adjectives that describe the emotions
portrayed in the cartoon.

,Level 3
A.

Describe the action taking place in the cartoon.

B.

Explain how the words in the cartoon clarify the symbols.

C.

Explain the message of the cartoon.

D.

What special interest groups would agree/disagree with the cartoon's message? Why?

Adapted from National Archives and Records Administration
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ORAL HISTORY PARTNER GAME

(

Choose a partner and take turns interviewing each other.
. the bl an k space.
Take notes on vour partner ' s answers m
1. Your full name:
Today's date:
Location of interview:
School name:

2. When were you born?
Where were you born?
Share some family stories about the day
you were born.

3. Why did your family move to this
state?

If your family has lived here for
generations, what brought them here
originally?
If you are Native American, how did
the coming of the European Americans
effect your family?

4. Who has been the most influential
person in your life so far?

5. Describe some of the major turning
points of your own life. Was this
change for the good or not?

Adapted from the Maryland Histoncal Society
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ORAL HISTORY INTERVIEWS
Permission to Use
In order to preserve and make available the history of Washington State, the United States, and
the world for present and future generations, I hereby grant the following students permission to
reproduce and use in the development ofa History Day project (essay, exhibit, documentary or
performance) the following oral history interviews and information. I understand that the
Washington State History Day program may make use of excerpts or images from completed
.. projects for publicizing and promoting History Day (including television, radio, print media and
internet). I give as a donation all my rights, title, and interest and accept that there will be no
remuneration for my donation and that neither Washington State History Day nor the student(s)
are responsible for any expense or liability incurred as a result of my participation in this
program.
Tape(s) and edited transcripts
of interviews recorded on
Biographical data sheets dated
Notes of untapped interview dated
Name of interviewee
Signature of interviewee
Address

Date of signature

Phone number

Printed name and Signature
of History Day students

MEADOWDALEMIDDLESCHOOL
Adapted from Washington State History Day

Oral History Release to be Signed by Interviewee
And Students
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Name

-----------------

Period- - - - - Date

---------

CURRENT EVENTS WRITE-UP
Section I: MLA bibliographic entry
Author: Last name first. "Title of Article." Name of newspaper, Date (European);
Section/page.
Example:
Jones, Frank. "Mariners and Moyer Lose Eighth Straight." Seattle Times, 21 July 2003;
C 1.
Section II: Two new vocabulary words

Vocabulary
1. Exploration, encounter, exchange (specific to the theme for the year)
2. Revolution, reaction, reform (specific to the theme of the year)
3. Research
4. Historical context
5. Authority
6. Citations-footnotes, endnotes, internal citation
7. Plagiarism
8. Perspective
9. Evidence
10.MLA
11. Time and Place
12. Change over time
13.lmpact
14. Significance
15.Analyze
16. Synthesize
17. Statistical evidence
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Section II
No Really, You're Ready to Storti

C

Included at the end of this section on beginning the project is:
1. "Who Do I Work With-If Anyone: A Seafaring Story," an allegory to read
students designed to stimulate thought about choosing a good partner.
2. Worksheets to aid in the process of group selection
3. A timeline to provide background information about 20th century American
history; this is used for topic selection
4. A partial sample list of potential topics brainstormed by teachers for the
2005 theme
5. A topic selection worksheet
6. A research plan worksheet
7. An activity designed to teach the difference between primary and
secondary source material and the validity of each type of source
8. Final project scoring guide
When should I start the NHD unit? How long will it take?
If you are not interested in the contest aspect of NHD, you can start at any
point in the year. It might be wise, however, to schedule your CBA writing either
early or late in the year to avoid the WASL testing window in April and May. If
your students will be entering regionals, you will need to be finished in late
January or early February; most regionals are scheduled from late February to
mid-March. Check the state website for the date in your region:
http://www.wshs.org/wshm/education/history-day/coordinators.htm .
In either case, you should schedule between four and twelve weeks
depending on your circumstances. Four weeks would be a strenuous schedule
even if you teach a language arts/social studies block. Most teachers use an
eight to twelve week schedule.
How do I introduce NHD to the students?
One of the best introductions to NHD is the Generation H: National History
Day video (The History Channel, $20 http://store.aetv.com/html/home/index.jhtml
and type "Generation H" in the search box) This is a 50 minute video with host
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Willard Scott which follows students from New Mexico to Vermont as they
prepare for regional, state, and national contests. The first half of the video
covers topic selection and research; the second half concentrates on the
contests. Show it over two days; it stimulates interest and curiosity.

Then what?
If you have or can acquire sample projects, organize a gallery walk. Put
students in groups of two or three and have them write down what they think is

strong and what is weak in each example.
Next, students need to decide whether they want to work alone or in a
group. NHD rules allow up to five in a group, but experience shows that groups of
four or five are less efficient; it is easier for someone to "coast" through the
project. "Who Do I Work With-If Anyone?" is an allegory urging students to
choose wisely when forming a group; it can prove useful in generating a good
discussion about teamwork. The idea examined by using this story is that
students should think carefully before they decide who to partner with . Picking
their best friend might not be the best strategy unless both really want to
research the same topic. A common interest in the topic is a good predictor of a
successful group. If a group member isn't happy with the topic, they will become
an "anchor"; perhaps they should sail on their own .

Are they ready to form groups?
Not quite. Two events are going to occur nearly simultaneously; topic
selection and group formation. Most eighth grade students lack an understanding
of the broad sweep of history. It is worth the time to take a day to fill them in . A
list of dates and events illustrating some of the interesting events of the century
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can be presented to students. Some are simply mentioned, some are discussed
in some depth .
Included in the worksheet section is a topic list brainstormed for the 2005
theme of "Communication in History: the Key to Understanding." It is helpful to
the students to have this kind of input. It is developed over a four or five month
period . A basic list of topics, "Great Topics, " which have an adequate amount of
primary source materials in Washington archives, libraries, and museums is
written by the Office of the Secretary of State and is available through the state

HD. Know anottler good story?.Add your own topics.!.
Students are now ready to fill out the Topic Selection Worksheet, as they
work toward choosing a topic and potential group members.
Now the research begins!
Soon. First there has to be a research plan in place. Even if the student is
interested in the topic, can set out some key historical questions to be answered,
and write a preliminary thesis statement, there might not be available source
material. A student wanting to research Renaissance art as a reflection of the
growing humanist philosophy of the time will have a hard time finding primary
source material without going to Italy.
Go to the state HD link http://www.wshs.org/wshm/education/history-day/
links.htm. This lists many of the Washington universities, libraries, and museums
that have primary source material. Students need encouragement to use them.
It would be useful for the teacher to go to a library or university to find out
what their collections hold . For example, Everett Public Library (with historians on
staff!) has extensive holdings on the Everett Massacre; the Wing Luke Museum
has materials related to Asian ties to the Northwest. Don't forget the municipal,
state, and federal archives. NARA maintains its Northwest Regional Archive in
Seattle on Sand Point Way.
Students should determine whether they have a good chance of finding
sufficient and appropriate materials for study. This includes whether or not they
can physically get to it. That's another place parents can come in, transporting
them to the material. It's not unusual to have parents take their students to
museums in Vancouver and Victoria, B. C., Walla Walla or Eugene, OR.

(
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Once they look for and find the source material, they need to make a
judgment about its credibility. An important part of the all-important bibliographic
annotation of the source is an evaluation about how reliable it might or might not
be. Students showing they understand that some sources should carry more
weight than others and why are performing NHD at a high level.
A hands-on method of teaching this concept to students is to cut a
Credibility of Sources sheet horizontally so that only one source is shown on
each strip. Students pick a strip and make a banner depicting in words and
picture what it is. Students are then asked to position themselves in a line around
the room in the order of credibility. Which source is the most reliable? Which is
least? Why?
A check later in the process can be made by scrambling the strips and
having groups rearrange them.

(

Now we research?
Yes, now. In order to perform effective research , students should keep in
mind that they need to locate secondary sources first. This has several functions :
1) it allows them to find out where the event or time period comes in the scheme
of history; they will need to know what happened before and why matters were in
the state they were at the time of the event 2) it gives them an idea of what
other writers and historians think about the event 3) it should lead them to
narrowing their topic.
For example, the Japanese Internment, the forced movement of
Japanese-American citizens, occurred after Pearl Harbor was bombed by the
Japanese, which was caused by imperialist desires of the Japanese in Asia and
their belief that the United States would stand in their way in Southeast Asia.
Students might find that the terrorist attacks of 9/11 have revived some of those
same fears and pressures which are now being felt by the Muslim community
and that there are writers in our country who think it's OK to restrict the
movements of Muslims in the same way the Japanese were. The careful study of
the Internment might bring up key names such as Fred Koramatsu and his role in
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C

the legal challenge to the Internment. The student then finds primary source
material, such as trial transcripts, legal challenges, and perhaps interviews, to
study the effect of Koramatsu's efforts on the Japanese-American community or
federal officials charged with enforcing the evacuation.
The best NHD projects tell the small, well researched and well-told
story. But the most important aspect of NHD is, and always has been, the
research process. It's all about the process.
At this point, providing the students with the project scoring guide would

be gpprQP.figte. They will be gb!e to §ee the empha§is on research (60%) rather
than a pretty exhibit. This will give them a target to aim for. Have them look at the
scoring sheet once a week so that they will have a strong understanding of what
is expected. Let them go back to the sample exhibits from the gallery walk and
compare them now with the scoring guide. They should become very familiar
with the expectations.

How Deep Can You Dig?

(
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SECTION TWO
FORMS AND WORKSHEETS

Included in this section on beginning the project are:
1. "Who Do I Work With-If Anyone: A Seafaring Story," an allegory to read
students designed to stimulate thought about choosing a good partner.
2. Worksheets to aid in the process of group selection
3. A timeline to provide background information about 20th century American
history; this is used for topic selection
4. A partial sample list of potential topics brainstormed by teachers for the
2005 theme
5. A topic selection worksheet
6. A research plan worksheet
7. An activity designed to teach the difference between primary and
secondary source material and the validity of each type of source
8. Final project scoring guide
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Who do I work with - if anyone?
A Seafaring Story
Next week you will begin a ''.journey" in History. This ''.journey" is called National
History Day. It is more than a one-day journey; one that will last a minimum of ten weeks. Each
of you, in a sense, is a "ship" on this journey. Before you leave the harbor you need to determine
what will accompany your "ship" for ten weeks.
Some of you will make good choices and bring extra "sails" for your ship. These "sails"
are the good partners you choose to work with. "Sails" are great to have because they represent
quality people who will work hard and share the load in a way that really makes your ship faster,

more efficient, amt enjoyable to travel 011.
Others of you will make poor choices and instead of choosing "sails" to bring along, you
will carry "anchors." These "anchors" represent people who often times choose to be:
1) Lazy and don't help much, or ...
2) Comedians who provide a lot oflaughs but little effort, or ...
3) Are simply looking for you to "carry" them through the project.
These "anchors" take up room and slow your ship down. In fact "anchors" can sink your "ship"
and then you will not get your History Day project in on time ... if ever! Also, be very careful of
the "anchors" because they sometimes beg to come board your ship, but once you are at sea, they
end up holding you back. Some "anchors" can magically tum into sails on the trip if they are on a
quality ship, but that risk is yours to take. You may offend an "anchor" by leaving him/her
behind, but it is often times the best decision to make. Stand firm, mates!!
"So, I should always avoid 'anchors' and gather 'sails,' right?" Well, there is one more option;
you can sail alone. Sometimes a ship's "sails" can get tangled and not work very well together. If
you decide to sail alone there is only one sail and it sails the boat very easily. It is not complicated
and there are few distractions to impede your progress. A person who works alone on History
Day is only accountable to themselves, so there is no confusion at all. This person knows that the
project's success of failure is entirely up to him/her. There is no one else to blame! Sailing alone
can be very rewarding and is a very fine means of travel.
I hope you have enjoyed this analogy, and yet at the same time I have found that picking the right
people (or choosing working alone) is one of the key elements in managing a quality History Day
project. It is one of the first decisions you must make, and it is certainly one of the BIGGEST!
You will be able to choose your group, but in the end you "sail" or "sink" together. Once you
leave the "harbor," all your sails or "anchors" will be on board for the entire trip - and you cannot
"throw them over the side" once you are underway.
Bon Voyage and Smooth Sailing on yonr History Day journey!

By signing this document, I verify that I have read and understand this analogy.
Student printed name - - - - - - - - - - - - - - - - - - - Student signature
Adapted from Jim Gillach, Chisago Lakes Middle School, Lindstrom, MN.

68

HD Self Examination
(Confidential)

1. I would rather work: (circle one)
Why?

Alone

In a group

2. What roles do I usually play in a group? (Describe two or more. Some
examples could be: Motivator, Peacemaker, Orga11iz:er; Hard Workeri
Creative Specialist, Occasional Slacker, Techno-guru, Fun Coordinator,
Finisher, and more!)

3. What type of people enjoys working with me?

4. What type of people do I like to work with? (Explain why.)

5. What qualities make someone a good group member? (List at least 5)

6. What traits in people do I want to avoid when picking my partners? (List
at least 3)

7. Name some people in this class that you might consider working with for
History Day.

8. Name anyone in this class you know you should not work with at all.
Adapted from Shorewood High, Shoreline, WA.
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Broad Outline of Key Background Historical Events

American History
Plessey V. Ferguson
Spanish-American War
NAACP formed
World War I begins in Europe; US stays out
US enters WWI
WWI ends; League of Nations treaty defeated in the US Senate
Women get the vote
Prohibition begins
"Roaring '20's"
Ford introduces the Model A
The Great Depression begins
FDR elected; New Deal begins
Prohibition repealed
Rise of dictators in Germany, Italy
Japanese invade mainland Asia; Nanking brutally invaded
Kristallnacht
Germany signs non-aggression pact with USSR, then invades
Poland; WWII begins; US stays out
1940 The Blitz, the Battle of Britain. Lend Lease policy
1941
Dec 7: Pearl Harbor; US enters WWII
June 6: D-Day invasion of Europe
1944
1945 May: Germany surrenders
1945 August: US drops atomic bombs on Hiroshima, Nagasaki
1945 United Nations created
1946 Cold War begins
1954 Red Scare; Army-McCarthy hearings, HUAC
1954 Brown v. Board of Education
1962 Cuban Missile Crisis
1963 Aug: M.L. King "I have a dream" speech
1963 Nov: Kennedy assassinated
1965 Gulf of Tonkin Resolution, Johnson escalates troop levels in Vietnam; passes
Civil Rights Act
1966 NOW organized
1968 April: M.L. King assassinated; June: R.F. Kennedy assassinated; Nixon pres.
1971 Nixon orders bombing of Cambodia, demonstrations on campuses across the
country, Kent State shootings
1972 Watergate burglary, Deep Throat
1974 Nixon resigns
1979 US embassy hostages taken in Iran
1990 US sends troops to Kuwait; Gulf War
2001 World Trade Center, Pentagon attacked by terrorists
2003 US invades Iraq, takes control of Baghdad

1896
1898
1909
1914
1917
1919
1919
1919
1920
1928
1929
1932
1933
1934
1935-8
1938
1939
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Communication NHD 2005
WASHINGTON AND OREGON TOPICS
Or good sources available through local or
University Libraries
Executive Orders
Ordering Japanese-Americans to camps. #9066
Squadron 7P-33 (blimps): Naval Air Station Tillamook:
Commissioned Dec. '42 for anti-submarine patrol.

Presidential speeches
Kennedy Inaugural: "Ask not what your country can do ... "
The State of the Union: pick one or compare some.
Military
Lt. Col. Billy Mitchell (Tillamook Air Museum): "revolutionary
implications of airpower;" B-24 named after him.
Tuskegee Airmen: communicating equality?
Communication during war: developing technologies.
Fairchild Aviation Camera: photo recon work.
Spitfire: backbone of the Battle of Britain, communicating hope
in the darkest days.
Women Air Force Service (WAFS): Women volunteered to ferry
planes around the country to free up male combat pilots.
Individuals
Marshal McLuen: the medium is the message.
Will Rogers: Political commentary.
Lynden Johnson-Civil Rights Act of '64: communicating what?
Native American
Broken treaties: pick one.
Inuit removal during WWII.
Potlatch rights clash with Canadian law.
Indian Schools: erasing culture.
Fishing rights: Boldt Decision.
Visual Arts
Jacob Lawrence communicates the Great Migration from the South.
Bill Mauldin: Joe and Willy communicate life in the Army.
Charles Russell, Frederick Remington, George Caitlin:
communicating "the Old West" through art.
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Topic Selection Worksheet
Name(s): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Use this worksheet to help select and focus your topic for this year's theme:
History Day theme: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

My general area of interest is: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Preliminary topic idea: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

List of issues or historical questions to be explored in my/our research: (Look for
ways to compare, contrast, or interpret using your own ideas about your
topic) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Working title and subtitle: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Thesis Statement:

-------------------------

Adapted from Minnesota History Day
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Research Plan
What source material can I find? Where do I go to find it? Who can I
talk to?
Name(s):_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
What libraries, research centers, archives, museums, or other organizations do you
think will have. information on you topic? ____________

List key words, dates or people related to your topic that you can list to use in an
internet search?_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Which search engines do you think will get you the best results? _ _ __

What materials will you look at in the beginning of your search?_ _ _ __

What types of primary sources do you think exist for your topic? _ _ __

Who do you think you could interview (in person, telephone, writing or e-mail) to
learn more about the topic? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Adapted from Washington History Day
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CREDIBILITY OF SOURCES-NHD
First of all, books aren't the only place to find information (NEITHER IS
THE INTERNET!). Here is a list of possible primary and secondary sources.
Second, all sources are not created equal(ly)! You have to make a judgment
as to which sources are going to tend to be more reliable than others. Do you
have friends who are more reliable than others? Same thing here!!
An older sibling's high school report
Translated texts of famous authors
Memoirs and autobiographies
Textbook
Written contracts
Encyclopedias
Contemporary newspaper report
Artifacts
Graphs/charts
Biographies
Newspaper report (current)
Original (or microfilm) of books, pamphlets, posters
Photograph of event or time period
Transcripts or recordings of speeches
Newspaper editorial (contemporary)
Diary of a participant
Songs of the time period
First person interviews
Diary of an observer
Government records/census data
Newspaper letters to the editor (contemporary)
Oral history interviews
Painting or drawing of the event
Photograph of the event
Personal letters
News magazines or periodicals of the time
Account books/receipts
Police report
Historical magazine or monograph
Historical atlas
Court records and testimony
Video of film of the event/time period
Records of civic organizations (YMCA, NAACP, NRA, WCTU)
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NHD Final Project Assessment
Name(s)_ _ _ _ _ _~/_ _ _ _ _ _ _ _ _~/_ _ _ _ _ _ __
Misses
Approaches
Meets
Exceeds
Standard
Standard
Standard
Standard
12
Historical Quality
6
8
10
a. Accuracy
-accurately state facts
-avoids serious omissions
b. Context
6
8
10
12
-shows events leading to topic
-shows events leading from topic
-shows related events at the time
12
c. analysis/intei:pretation 6
8
10
-goes beyond describing and tells story of topic
-seeks to explain how and why of topic
-identifies causes
-identifies consequences
d. research
6
8
10
12
-uses wide variety ofrelevant secondary sources
-uses wide variety of available primary sources
12
e. balance
6
8
10
-includes differing viewpoints of participants
-includes differing viewpoints of later scholars
-assesses credibility of sources
Adherence to Theme
10
14
20
18
-clearly states thesis
-clearly links topic to theme
-demonstrates significance of topic in history
-draws conclusions
Clarity of Presentation
a. original and creative
1
2
4
6
2
4
6
8
b. text
-process paper clear and articulate
-correct spelling and grammar
-citations and bibliography correct and consistent
-well organized and neatly prepared
c. technical quality
2
4
5
6
-performance props & costumes historically accurate
-documentary visuals and narration clear, effective and historically appropriate
-exhibit visuals and explanation clear, effective and historically appropriate
-presentation well organized
Deductions for Rule Violations (five points each)
_paper less than 1500 or more than 2500 words
_exhibit exceeds permitted dimensions
_performance/documentary exceeds ten minutes
_more than 500 student written words on exhibit board or process paper.

Adapted from Shorewood High School; Shoreline, WA
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C

C

Section III
Digging For "The Story"

Included at the end of this section on the research process is:
1. A sample assignment sheet with all due dates for assignments listed
2. Masters for a bookmark that can be created and given to students;
reminding of the key historical questions and list of primary and secondary
source types
3. A chart outlining the PERSIAN aspects to research and telling the story
4. Two Cornell note sheets with bibliographic information used by students
in their research
5. Suggested annotation language
6. Samples of annotations of sources written by students
7. A guide to evaluating primary sources
8. Internet Treasure Hunt #1
9. Internet Treasure Hunt #2
10. Internet Treasure Hunt #3
11 . A worksheet which teaches students how to create search statements
that will maximize the number of potential sources in an internet or
database search
12. A tool to evaluate websites
13. A project guide which gives a broad concept of a thesis statement and
how it should be supported
14. The final project assessment scoring guide
15. A worksheet focusing and guiding the student in the creation of a thesis
statement
16. Short essay assignment
17. Interview plan
18. Web addresses for random history sites
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C
Where do the students start their research?
Secondary sources come first. Schedule them into the school library for at
least a week for topic selection and background research. They'll want to go right
to the Internet but don't let them. It will have its place soon enough. They should
be encouraged to go to the public library outside of school time; eventually, they

should be searching university libraries, museums and archives.
Note the assignment sheet. Setting up weekly targets for the number of
sources found is helpful. If there were no deadlines, many students would put off
completing the work until it was too late to produce a quality project.
Of note here is the bookmark that can be produced and used as a
reminder of the process. On one side are the "key historical questions" and on
the other are various types of source material. Refer them to the book mark
frequently. The historical questions are important for them to keep in mind as
they research . 1) What are the underlying issues and how did they influence the
outcome? 2) How was it influenced by earlier events and conditions? 3) What has
changed overtime? 4) How did changes occur?
5) Why did changes occur? 6) What impact did it have when it occurred? 7) What
impact has it had over time? 8) How does it relate to larger national or global
issues? 9) Who were the key participants and why?
The PERSIAN study guide could be taped down to every table in the
library and posted in several places in the classroom . They need to keep all of
these aspects of the events being studies in mind as they are working.

How do they gather notes?
Any system will work so long as they gather the bibliographic information ,
take relevant, helpful notes, and keep the two together. A form is offered as one
possibility with Cornell Notes and bibliographic information combined . The
example shows the front side of the form only; the reverse has only the note
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taking columns. Students fill in the bibliographic information and begin
summarizing and taking notes in the right column. The left column is used to pull
out key words, events, dates, people or concepts which will be the basis for
further future research . When new sources of information on the key words are
examined , another sheet is filled out and new key words are discovered .
Pertinent quotes should be gathered as the students move through the source.
NHD rules on exhibit boards allow a maximum of 'student composed' wordsunlimited quotes may be used with proper attribution .

As the students gather information from their sources. they need to
evaluate the source material. Is the material written by a participant or observer
of the event? Is there a bias in the material? Are all sides of the issue considered
in the material? These evaluations will become part of the annotation that is
written for each source. Suggested annotation language and student generated
annotations are included . Annotations are critical to communicating analysis of
source material to those assessing the project. A guide for evaluating primary
sources includes questions such as who created it, who was it intended for, are
there obvious biases as well as others.

Can they go on the internet now?
They're probably there already anyway. For all the computer
sophistication that current students project, many simply limit their searches to
Google. There are many more search engines available: AIITheWeb, Ask
Jeeves, and Altavista, to name just three. Additionally, there are meta-search
engines that search the search engines: Dogpile and Teoma are examples.
There are databases such as ProQuest in most school libraries. Some alumni
associations as a perk offer access to databases at the university; it might be
worth maintaining membership.
Three computer search assignments are included to give students
practice with search engines and learning how to create better search statements
in order to get better results; frequently students can only think of one or two
words to enter into the search box, limiting the quality of the search . They need
practice.
Website evaluation skills are critical. That has to be repeated. Website
evaluation skills are critical. The web is where you will find an older sibling's high
school report that may look on the surface to be just as trustworthy as one
produced by a university professor or non-profit organization.
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Included in the worksheet section is a page of new sites found on the web
in a recent two-day period that could be of interest in NHD research. Literally
dozens of good sites can be found daily, if one had the time.
The world wide web is quickly becoming a major research tool; more and
more primary source material is being digitized and posted to the web. Still,
teachers shouldn't let students get sidetracked onto the web; students must look
at materials in an actual library or archive. There is still something magic in
holding a magazine from the 1820's and reading about the Spauldings and
Whitmans soliciting money in New York to fund thei[ mission in the West. _
While they are in the middle of researching, are they working on something
specific?
As they work their way through the historical questions, they should be
reviewing and revising the thesis statement. Teachers may need to push to get
the desired result of this process; the student continues to narrow the focus of
the topic. Rather than air power in WWII, the student is now looking at a single
mission and its effect on the battle for air superiority.
In order to plan and organize their project, they will need to create a rough
draft, script, story board or design drawing. CBA instructions call it the
preliminary paper. It is worth noting here that the final CBAs are at this writing still
in a fluid state. However, it seems clear that the final CBA product will be
required to have a tie-in with geography, where possible. Details of this aspect of
the CBA should be worked out in the near future.
Is the CBA preliminary paper important or just another step in the process?
It is both, actually. As far as the CSA requirement is concerned, the
preliminary paper, including the annotated bibliography, demonstrates the
students' understanding of their topics. The preliminary paper is assessed by the
classroom teacher in accordance to state guidelines. The preliminary paper,
bibliography, and assessment are then retained by the school district and the
final project is produced by the student.
In this final document, eighth grade students will write a 500 word paper
which will meet the following criteria:

1. The student briefly discusses the most influential sources used in
developing their understanding of the topic.
2. The student writes at least one paragraph which describes the student's
knowledge of the period of history or event based on the sources used.
3. The student writes at least a paragraph supporting a central question or
thesis that presents the student's interpretation of the cause(s) of an
historical event.
This paper is to be written under conditions that assure that the student is
the author, which is to say, it will be written in class or under some other
supervised situation.
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Are we there yet?
Two minor details that you might have lost track of. On the NHD
Assignment Due Dates sheet, there are four short writing assignments: how the
topic fits the theme, how I did the research , why I chose the topic and why I
chose the category: exhibit, performance, etc. These four paragraphs are
combined, in the listed order, and revised into the process paper.
In the meantime, the students have been creating and maintaining their
annotated bibliographies; it needs to be put into final order. If a group is working

together, all of their sources go into one bibliography. I t ~ be separated into
primary and secondary sources and alphabetized by author's last name or the
first significant word of the title of the article, if there is no author.
The value of the annotated bibliography cannot be understated; it's the
roadmap the student creates showing the evidence of research ; what did the
student find , where did they find it, of what value was the source to the research,
was the source biased, and a host of other information. It is the single most
important piece of the NHD project. At contests, it is the first item the judge looks
at.

C
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SECTION III

FORMS AND WORKSHEETS

Included in this section on the research process is:
1. A sample assignment sheet with all due dates for assignments listed
2. Masters for a bookmark that can be created and given to students to
reminding of the key historical questions are and list of primary and
secondary source types.
3. A chart outlining the PERSIAN aspects to research and telling the story
4. Two Cornell note sheets with bibliographic information used by students
in their research
5. Suggested annotation language
6. Samples of annotations of sources written by students
7. A guide to evaluating primary sources
8. Internet Treasure Search #1
9. Internet Treasure Search #2
10. Internet Treasure Search #3
11. How to create search statements worksheet, designed to maximize the
number of potential sources in an internet or database search
12. A tool to evaluate web sites
13. A project guide articulating a broad concept of a thesis statement and
how it is supported
14. A worksheet focusing and guiding the student in the creation of a thesis
statement
15. The final project assessment scoring guide
16. Short essay assignment; the first piece of four for the process paper
17. Interview plan
18. Web addresses for random history sites
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NHD ASSIGNMENT DUE DATES
November
15th-19th: Library research begins. SECONDARY SOURCE

MATERIALS
23rd (Tues): Five SECONDARY RESOURCE BIBLIOGRAPHY entries
with annotations due.
25 pts.
Five visuals due (authentic pictures of significant people, events,
documents, copies of authentic diary _entries, newspaper articles, etc.
KEEP THE NOTES
10 pts.
29th_ Dec gth (Wed): Five SECONDARY RESOURCE
BIBLIOGRAPHY entries due. These must include primary sources
such as actual quotes or pictures taken at the time. Five more
25 pts.
visuals are due. KEEP THE NOTES.
December
nth_ Tum in short essay "How My Topic Fits the NHD Theme" approx. 100-150
words (this is part of the process paper that is assembled later)
30 pts.
15th (Thur) - Five PRIMARY RESOURCE BIBLIOGRAPHY entries with
annotations due. Five visuals due (pictures of significant people, events,
documents, graphs, etc. At this point you should be writing an analysis of
these primary sources. KEEP THE NOTES.
50 pts.
16th (Fri) - Short essay on "Why I Chose my topic" approx 75-100 words
due.
30 pts.
Winter Break: Dec 18-Jan 2 (16 days)
You are strongly urged to work for a minimum of 8 hours: visit museums,
archives, or libraries reading primary source materials. Traveling? Take a
book!
If you are doing a documentary or performance, the preliminary script is
due Jan 4th for teacher review.
January 2005
3rd (Mon)-Write "How I Did My Research" essay in class. 100-150 words 30 pts.
7th (Fri) - Final five PRIMARY SOURCE entries and annotations
40 pts.
Essay "Why I chose to do an exhibit, performance, etc." 25-50 words
Combine with three previous papers to form the final process paper (500
words Max)
30 pts.
10th (Mon) - Completed Process Paper due
30 pts.
11th (Tue) - Begin planning and creating exhibit
l8th_z1•t COMPLETE YOUR PROJECT
25th Final project due including bibliography and process paper 300 pts.
Parents' Exhibit Night 6-Spm (approx)
Regional sign ups due Feb 8th
Regionals March 12 at Western Washington U. Bellingham
State April 31 Green River CC Auburn
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Obverse Side of NHD Bookmark

Primary Sources:
materials written or
produced in the time
period the student is
investigating, by
people who participated
.in the ,vents orp~ople
who saw the events.
Letters, diaries, or
memoirs
Pamphlets and
broadsides
Manuscripts or
paper collections of
non-profit organizations,
prominent individuals or
families.
Songs and hymns
Photographs, newsreels, or paintings

Tools, machines,
furniture, and other
artifacts.
Court proceedings

Government records,
including census data
Newspapers and magazines
from the time period
Oral history interviews
with someone who saw
or participated in the event.
Autobiographies
Plat maps and
atlases from the time

Always check the
bibliographies and
notes of books you
have read for other
possible sources

PRINTING INSTRUCTIONS: LISTS CAN BE ROTATED 90 DEGREES TO FIT THE
PAGE: FOUR LISTS WILL FIT PER PAGE. PRINT OBVERSE AND REVERSE
SIDES AND CUT INDIVIDUAL, TWO-SIDED BOOKMARKS.
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Reverse Side of NHD Bookmark

Key "Historical Questions"
I) What are the underlying
issues and how did they
influence the outcome?

2) How was it influenced
by earlier events and
conditions?
3)What has changed over
time?

4)How did changes occur?
5) Why did changes occur?
6)What impact did it have
when it occurred?
7)What impact has it had

over time?
8)How does it relate to larger
national or global issues?
9)Who were the key
participants and why
were they important?

Secondary Sources
Give you background.
Textbooks
Encyclopedias
Periodicals
Biographies
Reference books
Historical atlases
Historical dictionaries
Periodicals
Monographs
Newspapers
Journals
Videos/documentaries
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POLITICAL- Having to do with gaining, seeking, and
organizing power: events related to the functions of
government: making laws, enforcing laws, and interpreting
laws.
ECONOMIC- Having to do with how people meet their
basic material needs: the production, distribution and
consumption of goods and services: includes such issues a
domestic and international trade, monetary policies and
taxation.
RELIGIOUS- Having to do with religious beliefs, whether
organized or traditional, and the religious institutions of the
culture (sometimes viewed as a subcategory of culture, but
often separated to add emphasis)
SOCIAL- Having to do with social class, people in groups,
their living together, and the relations with one another:
includes such issues as gender, economic status, and
ethnicity.
INTELLECTUAL- Having to do with peoples' philosophy,
values, and beliefs.

A

ARTISTIC- Having to do with cultural and artistic
endeavors: the literature, architecture, music, art, and
dance of a culture.

N

NATURAL ENVIRONMENT-Having to do with the
geography and natural environment in which people live
and interact.

Adapted from Shorewood High
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NHD RESEARCH WORKSHEET
PERIODICAL REFERENCE
TOPIC_ _ _ _ _ _ _ _ _ __
Author (Last name first): _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
"Title of Article":

-------------------

Name o[magazine: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Date of Issue: _ _ _ _ _ _ _ _ _ Page(s) used: _ _ _ _ _ _ _ _ __
Annotations: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Key Words

Notes from Reading or Class Discussion

Quotes:- - - - - - - - - - - - - - - - - - - - - - - - -

- - - - - - - - - - - - - - - - -Author- - - - - ~
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NHD RESEARCH WORKSHEET
BOOK REFERENCE

NAME

------------

TOPIC

------------

Author (Last name first): _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Title of book:

--------------------

City of publication:-~-------~~~~~~~~~~

Publisher:- - - - - - - - - - - -Year of Publication- - - - - - Annotations:

------------------------

Key Words

Notes from Reading or Class Discussion

Quotes: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

- - - - - - - - - - - - - - - - - ~Author- - - - - - ~ - -
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Annotation Language Suggestions
This primary source ...
This source allowed me to gain insight (a better understanding, the
view of) .. .
This book .. .
I found that .. .
I learned ...
In this source (document) about the conflict (issue) ...
The article was written by ...
I was able to learn more about ...
This source was essential for. ..
This diagram (illustration, map) ...
I learned the opinion of. ..
The section of this book concerning ...
This book (memoir) gave a first hand account of...
It was interesting (fascinating, enlightening) to learn ...
The author discussed ...
Two important documents were compared ...
This source reveals the issues between ...
I used the part of this speech (poem, essay_...
This helped me understand ...
This allowed me to make connections between ...
It helped me construct .. .
Gave in-depth analysis .. .
Provided numerous details .. .
Provided me with specifics .. .
I learned the rationale of...
A personal account of...
Valuable because ...
Motives of the people were revealed ...
Provided small details ...
Taught me about ...
Completed the timeline ...
Able to display ...
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NHD Examples of Annotations
1. This book was a good introductory on the subject. It has a lot of pictures and
maps and has quotes about the pictures. It also has people's names and what
their part was in the history of the fur trades. Captain John Smith in 1614
began to exchange "triffles for furs" with local natives. Captain Smith
wanted more English settlers to claim the New World land. The English was
(sic) behind in entering the fur trade. Entering the fur trade was important
to the success of opening the territory. He was one of the first English
explorers who started to make a profit for England. The English then started
to have to play catch-up with the French. They also didn't lay claim to very
much land in the early days of the fur trade. England was one of the last
country's (sic) to get in on the fur trade so the last one in line loses the pie or
the land in this case.
2. This book gave helpful information on slavery in the 19th century. It also had
information on the importance of cotton, slave uprisings, and the slave
culture. Moreover, the books (sic) has great information on AfricanAmerican privileges of freedom after the Civil War. I found out that AfricanAmericans could vote and hold office in all the state (sic) of the former
Confederacy, while the United States army occupied the south (sic) after the
North won the Civil War. There are quotes said by people who did not want
slaves to learn how to read and write, or anything that would be a threat to
the white community.
3. This will help me because it talks about your health.
4. This source has a lot of specific information and explains why people smoke
including ways people thought smoking was good for you in the beginning.
5. On this website there is a picture that represents two house wife's (sic) drug
(sic) up to Alaska by their husbands who are hoping to strike it rich. They
are located in Skagway Alaska. They about (sic) to begin their ruff (sic)
adventure to the Klondike. They are just one of ten thousand people that
have been through Skagway in one month. This site helped me find what
town most people (stayed) in before they went to the Klondike.
6. The People's Story is a compelling resource overflowing with stories, facts,
and pictures of World War II. From this resource, I was able to learn more
about D-Day, such as the battles fought, weapons used, and strategies
planned out. This primary source was absolutely the best that I have come
across while researching on World War II. I will definitely refer to this
source later on. (It's a secondary source- ed.)
7. This sight (sic) helped me because it told me what people thought that a radio
wave wouldn't work long distance. The reasoning that they thought a radio
wave wouldn't work long distance is because as far as they knew a radio
wave would follow the Earths Curvature (sic). Therefore all the radio waves
would bounce into outer space.
Samples of Student Work
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INTERPRETING PRIMARY SOURCES
As you consider the following information, keep in mind that your event took place in a
specific historical context.
1. Why are the sources you've chosen useful for answering the questions you want
answered?
2. What kind of information is not revealed (and may never be revealed)?
3. Who is the author/producer/story teller?
4. Why did they produce this document, paint this painting, or decide to tell this
story?
5. Who was the intended audience? What was the intended purpose?
6. What are the key biases you see in the source?
7. How much can we find out about the people whose voices do not appear in a
particular document, from the perspective of the people who left no written
information?
8. Who preserved this source of information? Why?
9. Do the various primary sources give you conflicting information?
10. How does what you learn from one photograph complement-or contradict- what
you learned from a newspaper account?
11. What do you know about the larger historical context (you know, that stuff you
learned in history class!) that can help you understand the particulars you find in
your primary source?
12. How might the story you're uncovering as you research this topic relate to other
episodes in history?
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NAME

--------------

Treasure Hunt #1
Internet Searches

•
•
•
•

Use whatever search techniques or experience you have to answer
the questions
You may use any search engine, directory or database you choose
There may be more than one "correct" answer; yoLir sheet may look
different from your neighbor's
Answer the questions below

1. Locate an online version of John Quincy Adam's Fourth of July
Address
2. Download lyrics to music or poetry from the Harlem Renaissance
What search tool did you use?

1.
2.
What search terms did you use?

1.
2.
What site did you find?

1.
2.

Adapted from www.infopeople.org
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Treasure Hunt #2
Using Search Engines
•

Do at least TWO of the following searches using Google, AIITheWeb,
or Altavista
Make note of how you searched and the terms you used
Circle which search engine(s) you used

•
•

1. Is it true that black women helped in the Revolutionary War? If so, how?
• Google
• AJITheWeb
• Altavista

Would you recommend this site? Why or why not?
2. Where can I find a political cartoon of the Civil War?
• Google
• AIITheWeb
• Altavista

Would you recommend this site? Why or why not?
3. Who were the Robber Barons of the Gilded Age?
• Google
• AJITheWeb
• Altavista

Would you recommend this site? Why or why not?
4. Who was a reporter of the progressive era famous for exposing the plight of
tenements in New York City?
•
•
•

Google
AJITheWeb
Altavista

Would you recommend this site? Why or why not?
Adapted from www.infopeople.org
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Treasure Hunt #3
Brainstorming Where to Search
Directions:
• Offer your ideas and insights on how to answer these questions:
o What clues are in the questions about keywords?
o Search Engines: What words should be in the pages?
o What search terms might work?
The following questions are for practice in thinking; don't do a computer search
yet.

1. I need online sources, suitable for the 81h grade, on the causes of the
War of 1812.

2.

I want to find out about the major treaties with American Indians.

3.

I need to find the on line text of "What the Black Man Wants" by
Frederick Douglas.

4.

Look for information about the history of the Central Valley Project and
the Tennessee Valley Authority.

5. Where can I find the best on line American History websites?

Adapted from www.infopeople.org
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Create a Search Statement
You are interested in finding journal articles about:
Communicating War: Mass Media and the Vietnam War

List some key words/concepts you would use to search the database.

Are there any synonyms or related terms (including broader or
narrower terms) that you can think of?

List two (2) possible search statements using your search term and the
appropriate Boolean operators:
1.

2.
Now search America History & Life (linked from the History Subject
page). Write down one relevant citation.

Does the UW Libraries own the item? (Search the UW Libraries
Catalog for the title of the journal or book)
Adapted from University of Washington Libraries

94

What to Look for in a Website
Or: Is This Worth Anything?
o Answer the following "yes" or "no"
SOURCE
Is it clear who the sponsoring organization is?
Is the purpose of the sponsoring organization stated?
Is there an author listed?
Can you easily determine the author's credentials?
Is the author well known in the field of study?
Does the web address or title fit the subject?
INFORMATION
Does the site present a bibliography of its sources?
Is information organized and easy to read?
Are spelling and grammar errors absent?
OBJECTIVITY
Is the site free of advertisements?
Does the information seem to be free of bias?
Is the information presented as a public service?
CURRENTCY
Is the latest update list on the page?
Is it current?
MISCELLANEOUS
Is the site free of "Under Construction" signs?
Is the site understandable and easy to use?

"Yes" answers indicate reliability; "no" answers don't

Adapted from Melanie Kingham
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NHD
NATlONAL
HISTORY DAY
NHD Project Guide
I. Develop a thesis:
"During World War II, because women were employed in male jobs which were
rewarding, they were able to argue for equality of work and pay after the war."
II. Support the thesis:
Break your project into 8-10 sub topics . Consider the following:
1. Life before the change
2 . Sudden or gradual change
3. Reform that occurred because of the Exploration, Encounter, or Exchange.
4. Reactions to the changes or the reforms.
III. Locate and list visuals that strongly support your thesis. These could include:
pictures, illustrations, diagrams, models, charts, statistics, laws, cartoons,
timelines, flowcharts, flipcharts, maps, paintings, quotes
IV. Theme words should be placed throughout the project.
Exploration-systematic investigation; to search for the purpose of discovery
Encounter-a meeting or confrontation, usually unplanned and unexpected
Exchange-take part in a mutual trade
Consider highlighting them in contrasting print colors
V. Compose your 500 (display board) words carefully. Remember the thesaurus as a
source of different theme-related words:
Exploration: analysis, examination, expedition, inquiry, inspection, probe,
reconnaissance, research, scrutiny, search, study, tour, travel
Encounter: alight upon, bump into, chance upon, come across, confront, cross the
path, detect, espy, experience, face, fall in with, find, hit upon, meet, run across,
turn up
Exchange: barter, buying and selling, change, conversion, correspondence,
dealing, interchange, interdependence, interrelation, network, reciprocation,
replacement, revision, shift, shuffle, substituting, supplanting, swap, switch,
transfer
Affect p. 20 v. influence, affect emotionally; pretend or imitate.
Effect p. 271 v. carry out, accomplish; n. result, impact, or impression
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CREATING THE THESIS STATEMENT

What is a thesis statement?
A thesis is an argument or hypothesis; it's what you're trying to prove in your
project. You will collect evidence to support your thesis. The thesis
statement should be placed at or near the front of your project.
Weak thesis statement: "This paper is about the status of women after
WWII." Why? Because it doesn't tell the audience what you are going to
prove; it doesn't answer a question.
Strong thesis statement: "After WWII, many women who had worked in the
wartime factories believed that they would have greater opportunities than
before the War. Their dreams were unfulfilled; by the 1950's their lives had
shown little improvement." Underlined section makes the argument; the
audience doesn't have to agree but the argument is made. A good thesis
statement can be turned into a question: "Were women better off after
WWII than before?"

How do you develop a strong thesis statement?
1) Think of a question you want to answer. It should be a "why" question:
"Why did that happen?"
I am curious about why there were fewer
opportunities for women in the 1950s than the 1940s. My preliminary
question is "Why were there fewer opportunities for women after
WWII than before?"
2) Consult secondary sources for your preliminary research.
Previous
writings on this topic say that when male soldiers returned from
fighting in WWII, they took back the jobs that the women had been
doing in their absence. After the war, the economy was shrinking and
tradition gave men priority for the limited number of jobs. During the
War women were viewed as being patriotic by helping the war effort;
after the war they were seen as stealing men's jobs.
3) Refine and reformulate your question on the basis of what you have
found out.
This topic has been well researched. I have thought
of a related yet more specific question: "How did the women react to
the shrinking number of jobs and how did they feel about returning to
the traditional role of wife and mother?"
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4) Use these new questions to refine and refocus you research.
I
decided that I would look at their experiences to find the answer.
5) Continue the research, trying to find the answers to your questions.
I will try to find letters, diaries, oral histories of these women and
perhaps see if any are still alive to be interviewed.
6) Develop a hypothesis (a guess based on your research) to answer your
question.
Before I read the letters and diaries and before I
· interview these women (primary source·maferial), I'll hypothesize ·
(guess) that they resented being pushed out of these good paying
jobs. After I reviewed the primary source material, I was surprised
to find that many of them wanted to return to the home.
Furthermore, I found that those who had uninteresting wartime jobs
were more eager to return to home roles than those who had
interesting, high paying jobs and whose husbands were undependable
after the war. The thesis statement, therefore, becomes "Women
reacted in a variety of ways to losing their jobs after the war." It is a
good thesis because 1) it is arguable (there is perhaps more than one
right answer) 2) it evolved from the research and 3) it is clear,
focused and specific.

Hints about a thesis
1. If you can't explain your argument in three sentences or less,
refine the thesis.
2. If you can't rephrase the thesis as a "why" question, refine the
thesis.
3. Look at what other people have written about the topic and
either argue against them or show how your research supports
what they say.
4. Develop a preliminary thesis at the beginning of the research
and keep it in mind as you research. Check it occasionally to see
if you need to revise it. Don't force or ignore evidence just to
prove your thesis; change the thesis to reflect the evidence.

Adapted from Washington State History Day
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National History Day
Communication in History
Short Essay
Your first assignment for NHD will be to write a short 2-3 paragraph essay
explaining how your topic fits the NHD theme, Communication in History.
1

The paper will be due Friday, December 10 h. Eventually, it will be
worked into the process paper, which will be written in the final stages of the
project. Word process this paper; no handwritten papers will be accepted.
Remember, you are researching communication in history. Your research
will tell a story.

If you cannot explain how your topic relates to communication in
history, you should discuss the matter with your teacher and/or choose
another topic.
Helpful hints:
Communication: does the topic deal with a specific, significant
communication in history and how it came about and affected the world?
Like the first satellite and the competition that followed and the technical
advancements since.
Does it deal with communication of culture through art, music, literature, or
the theatre? ...the blues, jazz, Jacob Lawrence paints black culture during the
Great Migration; Arthur Miller's The Crucible depicts the McCarthy
hearings through the lens of the Salem witch trials.
Does it deal with the historic use of a new form of communication? ... TV,
radio, movies, satellites, cable, etc.
Does it deal with communication used during a historic event? ...Newsreels
at the movies, TV and the assassination of JFK, journals of the Corps of
Discovery, TV and Vietnam War protests or Civil Rights movement, Kent
State, the Watergate scandal, O.J. Simpson trial.
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INTERVIEW PLAN

Name

-----------

Date- - - - - Per- - - 1. I will display courteous language, such as ...

2. Use "Permission to Quote" Form. Get it signed COURTEOUSLY!!! Tape
inconspicuously, if possible.

3. Questions you plan to ask; use historical questions on your bookmark to
guide your questions:

A.
B.
C.
D.
E.
F.
G.
4. Show this to your teacher for approval before the interview: _ _ _ __

5. Reflect on your interview:
Did you gain new information/insight on your questions?
Did you listen to what the person was saying and ask
probing/clarifying questions?
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Examples of diverse sources available on the Web
http://www.cr.nps.gov/catsig.htm#ww2 National Park Service, History in the Parks
http://thedropzone.org/oss/default.asp Operatives, Spies, & Saboteurs: The Unknown
Story of the Men and Women of World War II' s OSS
http://www.timelifepictures.com/MS TIMEPIX/source/home/home.aspx Time/Life
Pictures
http://www.secstate.wa.gov/archives/ Washington State archives
http://www. sec state. wa. gov/history/ww 1/ Washington Soldiers in war
http://www.private-art.com/ Private Art WWII: soldier's letters and drawings home
http ://li vingroomcandidate.movingimage.us/index. php Presidential campaign
commercials from 1952 to present
http://www.americanjourneys.org/ 18,000 pages of information onjourneys in the New
World
http://foia.fbi.gov/ Freedom of Information Act: FBI

C

http://tech.nytimes.com/top/news/technology/cybertimesnavigator/index.html NY Times
navigator (takes a few seconds to load) Literally, hundreds of links to search
engines, databases and websites on a variety of topics. Used by NY Times
reporters for research.
http://www.bbc.co.uk/bbcfour/audiointerviews/ Archive of interviews done by the BBC
http://www.radapress.com/historymakers.html Boutique publisher. Book geared to NHD
http://www.historycooperative.org/ History Cooperative: non-profit history research
organization
http://www.teoma.com/ Meta-search engine
http://memory.loc.gov/ammem/ndlpedu/start/histday/index.html Library of Congress
links for NHD
http://www.20thcenturyinteractive.org/historyday/links.html Site with NHD project info
and links to resource sites. Based in SW Ohio.
www.teoma.com in advanced search, type "National History Day." " should include"
"student research" pretty much every state in the nation has a state HD page!
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SECTION IV
CULMINATING ACTIVITIES
AND ASSESSMENT

Included in this section on assessment is:
1. Completing the entry worksheet, performance
2. Completing the entry worksheet, documentary
3. Completing the entry worksheet, exhibit
4. Completing the entry worksheet, paper
5. MLA self-evaluation checklist
6. Peer editing worksheet for a paper rough draft
7 . Checklist for the final draft
8. NHD final assessment guide
9. Self evaluation/reflection

Now? Do they create the final project now?
The final leg. From the preliminary paper, the student creates the exhibit,
documentary, performance or historical paper. Checklists for final preparation of
the project can be found in the "Forms and Worksheets" section of Section Four.
There are also more detailed guidelines at
http://nationalhistoryday.org/02 contesU02.html. Click on "Steps for Creating a
NHD Project." Scroll down and click on paper, exhibit, etc.
As a practical matter, however, students crafting a documentary should
have been gathering, scanning , and storing images on the computer for months.
A documentary requires more time and a fair amount of computer skills. Software
programs such as iMovie have done wonders in recent years to make this easier,
yet it is still time consuming
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Who is assessing all of this work?
In a typical middle school, the eighth grade social studies teacher handles
between 60 and 150 students. That kind of assessment load cannot, nor should,
fall solely on the classroom teacher.
NHD can be set up in such a way that the students do a large amount of
self assessment. With samples of completed projects, annotated bibliographies
and process papers, students can use self-assessment guides to monitor their

.individual progres.s. Samples are _included. _Self as.Sessment is.aligned with
constructivist teaching principals; it is part of the student's owning his/her
learning.
Assessment needs to be student centered; the teacher will suffer quick
burn out if they try to do it all themselves. The teacher is surely monitoring
progress: spot checking that MLA format is being adhered to; reading
annotations; consistently pointing to the good points of the samples; keeping
track of who is and isn't hitting the weekly source turn in requirements; holding
impromptu conferences with students. Veteran NHD teachers have devised ways
to build in maximum self and peer assessment. Thus several of the worksheets
at the end of this section are to be administered by students.

C

And a culminating activity!!
There is one last letter home to invite parents to the display night. If you
have performances and/or documentaries, they may need to be shown in a room
separate from the exhibit hall. Plan for extra teachers to volunteer to cover those
rooms . Students should stand at their displays and be ready to answer questions
from the public. A list of questions that might be asked could be passed out to
parents as they come in. Sample questions might be: what was your best source
of information and why, did you find different interpretations of the events in your
research, have the interpretations of events changed over time. Or parents can
make up questions as they see fit.
The display night is truly an enchanted evening ; students proud of their
hard work, parents proud of their students and the community of learners. The
quality of work can be staggering.
And you , the teacher, lead them, guided them, and maybe even cajoled
them to produce this fantastic display of learning.
It's why you became a teacher. It's a way cool feeling.

103

C

SECTION IV

FORMS AND WORKSHEETS

C

Included in this section on culminating activities and assessment is:
1.
2.
3.
4.
5.
6.
7.
8.
9.

Completing the entry worksheet, performance
Completing the entry worksheet, documentary
Completing the entry worksheet, exhibit
Completing the entry worksheet, paper
MLA self-evaluation checklist
Peer editing worksheet for a paper rough draft
Checklist for the final draft
NHD final assessment guide
Self evaluation
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Completing the Entry (Performance)
Performances are dramas depicting an event, person or place. These dramas are written,
directed, and acted by group members or individual performer. They may run no longer
then ten minutes with an additional five minutes to set-up and five minutes to take down
scenery.
Scenery may be used, with lighting or sound effects, but all equipment must be run be
" grnupmembers."
Use the following checklist to complete your performance:

Task to be Completed:
1. Write preliminary script or outline of the presentation. Include
times, characters, location, thesis statement, supporting ideas
and conclusion.

Date
Completed

2. Prepare costumes appropriate to the time, mood, theme, and place. _ _ _ __
3. Design and build scenery.
4. Write dialogue following the story outline.
5. Block the play keeping in mind a good "picture."
6. Write the final draft of the script.
7. Video tape a dress rehearsal to critique the entry.

Contest Checklist:
1. Four copies of process paper and annotated bibliography for judges. _ _ _ __
2. Proper cover sheet for process paper and bibliography
(Title of play, your name(s), division (Sr./Jr.) category (ind./group
performance)
3. Prepare emergency kit for contest (spare script, items to repair scenery,
extension cords, needle and thread, safety pins, etc.)

Adapted from Shorewood High School

D
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Completing the Entry (Documentary)
Media or documentary entries include slide shows, Power Point programs, and video
movies. Students must supply all equipment (video/DVD player, computer, projector, and
speaker system at the contest. Be sure to check and understand the rules concerning the
use of media equipment by students.
Media presentations are no more than ten minutes, with five minutes to set up and five
minute to remove the equipment.
Use the following checklist to complete your media presentation:

Task to be Completed:
1. Write preliminary script or outline of the presentation. Include
thesis statement, storyboard, and conclusion.

Date
Completed

2. Review and decide on which pictures from books and magazines
you will use. Take your own pictures, if necessary.
3. Purchase video tape or blank DVD's.
4. Write a final script to go with the chosen images. Locate
appropriate background music.
5. Record the script in short segments leaving time for images
to be viewed.
6. Synchronize script, music, and visuals.
7. Check entry for compliance with all contest rules.

Contest Checklist:
1. Four copies of process paper and annotated bibliography for judges. _ _ _ __
2. Proper cover sheet for process paper and bibliography
(Title of play, your name(s), division (Sr./Jr.) category (ind./group
documentary)
3. Prepare emergency kit for contest (extra copies of bibliography and
process paper, backup copy(s) of video/DVD, extension cords, etc.) _ _ _ __

Adapted from Shorewood High School
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Completing the Exhibit (Display)
Projects are comprised of the visual display. The project could be a display, a
reconstmction, chart or model. Overall size must not exceed 40 inches wide, 30 inches
deep, and six feet high. Consult the contest mies for exact mies.
Projects should have a title clearly displayed, with sections labeled and in a sequence
which is easy to understand. Use captions under all pictures or visuals, not to exceed a

total of 500 student composed words. Sources must be footnoted and artifacts identified.
Use the following checklist to complete your performance:
Date
Completed

Task to be Completed:
1. Prepare a rough drawing of the project.

2. Select appropriate construction materials. (plywood, foam, etc.)
3. Cut out or purchase lettering.
4. If using your own pictures, develop them early.
5. Mount pictures and visuals.
6. Write captions for pictures/visuals.
7. Type final draft of captions using appropriate typeface.
8. Mount visuals, lettering, and captions on the project board.
Contest Checklist:
1. Four copies of process paper and annotated bibliography for judges. _ _ _ __
2. Proper cover sheet for process paper and bibliography
(Title of play, your name(s), division (Sr./Jr.) category (ind./group
exhibit)
3. Prepare emergency kit for contest (Tape/glue, scissors, pens,
extension cords, light bulbs, if necessary, extra copies of process
paper and bibliography.
4. Prepare a cover for the project to protect it during transportation.

Adapted from Shorewood High School
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Completing the Ent,y (Historical Paper)
Paper include a title page, process paper, and annotated bibliography. The text of the
paper must be no less than 1500 and no more than 2500 words in length. Notes, annotated
bibliography, illustration captions, and supplemental/appendix material do not count in
that total. Appendix material must be directly reffered to in the text of the paper.
Extensive supplemental matedals are inappropriate. Papers must be typed or word
processed, not handwritten.
Use the following checklist to complete your performance:
Task to be Completed:
1. View examples of history day papers from your teacher.

2. Create a sentence outline of the paper.
3.

Write the rough draft of the paper.

4.

Have a peer editor(s) read the paper and fill out a peer edit form.

5.

Revise the paper, create a final draft.

6.

Create the annotated bibliography.

7.

Write the process paper.

8.

Create the title page.

9. Print four copies of the title page, paper, process paper, and
bibliography. Staple them in four sets in that order. Tum in
to your teacher.

Adapted from Shorewood High School
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Date
Completed
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MLASELF-EVALUATIONCHECKLIST Name- - - - - - - - Bibliography
Sections of bibliography not in con-ect order
European date style absent or inconsistent: three letter abbreviation for month
[Dec. Jan.]
Lack of or inconsistent reverse indent
Failure to indent all lines of bibliography and annotation
Double space only between annotation and the next bibliographic entry
Divide into primary and secondary sources ( required) in that order
Use consistent/standard font and font size (i.e. Times New Roman, etc)
Incon-ect punctuation
Incon-ect spelling and capitalization
Includes non-required information ("Couldn't find it")

Annotation
Must be incomplete sentences
Too vague: must deal with specifics of the value of the source
Lacks varied language
Boring

Cornell Notes Worksheet
Highlighting everything doesn't count as taking notes (must indicate choice of
information)
Lacks complete bibliography information (we understand that some electronic
information might be missing)
Lack of key words in left column
Difficult printing/writing; messy
Copying word for word rather than paraphrasing
Few or no quotes
Articles appear to be repetitious; same source, different issue; same author
Lack of range of sources: magazines, electronic, books, movies, newspapers,
interviews, archive sources

Adapted from Shorewood High School
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Checklist for Peer-Editing of a Rough Draft
History Day Paper
Directions
I,
, hereby testify that this paper has been reviewed and given a
quality inspection, as demonstrated by my teacher, and I have done my best to make
corrections and suggestions that will help the writer in his/her final draft.
Name of person whose paper you read. _ _ _ _ _ _ _ _ _ _ _ _ __

Preparation
•

Carefully read your partner's entire paper.

Introduction and Conclusion
•

Does the opening "hook" the reader? Yes No

•

Does the opening relate to the entire essay, not just one part? Yes No

•

Are the main points (subtopics) in separate sentences? Are PERSIAN categories
in evidence and effectively used? Yes
No

•

Does the thesis statement take a position? Yes

•

Does the thesis statement effectively address a well constructed "Why" question?
Yes No

•

Does the introduction provide organizational structure for the paper? Yes

•

Does each category of evidence have a separate sentence? Yes

•

Does the conclusion reinforce the thesis without repeating it? Yes

•

Does the conclusion address "So what?" Does it explain the connection to the
theme? Yes No

No

No

No
No

STOP
• Talk with your partner about your findings in the preceding section. Discuss each,
one at a time.
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Supporting Paragraphs (Body)
•

Underline all the topic sentences. Make sure that the topic sentences are
appropriate for the paragraph they introduce.

•

Underline the primary sources (quotations) or historical detail (specific example
of an event with dates, people, places named).

•

Does each paragraph have a distinct topic? Yes

•

Does each topic sentence relate to the thesis? Yes No

•

Does each paragraph use a primary source or provide historical detail? Yes

No

•

Do you understand the order in which the author put the paragraphs? Yes

No

•

Does each supporting paragraph have a clincher sentence? Yes

•

Does each paragraph seem like it should follow the paragraph before it? Yes No

•

If necessary, offer any suggestions for how the order might be better.

•

Identify any paragraphs that need better connections or transitions between them.

•

Are there reminders of the topic's connection to the theme sprinkled throughout
the body of the paper? Yes No

•

Does the paper make it clear what the topic's influence on history was? Yes

•

What parts of the paper provide analysis or interpretation of the historical data
rather than just a description? Cite the paper number and quote at least the first
five words of three such passages:

No

No

1.

2.
3.
STOP!

Talk with your partner about your findings in the preceding section. Discuss each
section one at a time.

No
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Style and Mechanics:
•

Attach a sticky note or write on the paper at least two clarifying questions that
would make this paper stronger.

Start with the last sentence and read backward and see if each sentence stands on its own.
This will help identify incomplete sentences and other grammar errors. Do this out loud
so your partner can hear it. If it sounds wrong spoken, then it is probably wrong on the
paper.

Adapted from Shorewood High School
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Checklist: Final Draft
Name of author/writer:
------------------4 =always 3=usually 2=sometimes 1=never
1. _ _ _ Title Page in accordance with Rule 11 of the Contest guide.
2. Process Paper in accordance with Rule 15 of the Contest Guide.

_ _ _Describes why/how you chose the topic
_ _ _ _Describes how you conducted your research
_ _ _ _D.escribes why you chose the paper (exhibit, etc.) category
_ _ _ _Last paragraph explains how the topic fits the theme
- - - -The four pru.is of the process paper are in the above order
- - - ~No more than 500 words
_ _ _ _Typed, word processed, double-spaced, 12 point standard font
3. Annotated Bibliography in accordance with Rules 12, 13, and 14.
- - - -Uses title "Annotated Bibliography"
_ _ _ _Separated into primary and secondary source categories
_ _ _ Alphabetized within each category by author's nru.ne or the first significant
word in the title
_ _ _ Entries in proper MLA format (Check available MLA style guides)
_ _Contains author, title, publisher, city, publication date (book)
_ _Periodical article titles in quotes " ....... "
_ _Book and periodical titles underlined
_ _Internet sources show date of access and complete URL
_ _Proper punctuation
_ _Proper capitalization
_ _ Single spaced
_ _Second and subsequent lines indented Yi inch
_ _ Annotation separated from next entry by double space
Each line of annotation indented Yi inch
_ _Annotations single spaced
_ _Each entry has an annotation
Annotations are clear and useful
_ _Describe the contents of the source using the present tense
A void the word "about" ... this book is about ...
_ _Assess credibility of author, possible bias of the source
_ _Explain how source was used in researching and preparing the entry
4. Mechanics
_ _Proper spelling
_ _Standard punctuation
_ _Proper grru.nmar
_ _Complete sentences
_ _Standard capitalization
_ _Clarity of expression
Editors: Make note of suggestions and corrections: discuss your thoughts with the author
Name of Editor:
Adapted from Shorew_o_o_d_H_ig_h_S_c_ho_o_l~LJ~-----------
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NHD
NATIONAL
HISTORY DAY

January 7, 2005
Dear Team Nova Parents,
. We invite you to join us to honor Team Nova excellence. Set aside
Friday, March 1, from 6:30 pm to 7:30 pm for our celebration ofNational
History Day exhibits.
We are approaching the end of our National History Day projects.
Your students have chosen a topic of interest, performed secondary
background research, located primary source material, examined documents,
and visited dams, labs and police labs. They have found archival material
and interviewed experts. They are currently working on their annotated
bibliography and 500-word process paper. The final phase is to create an
imaginative display board, write a performance piece or create a
documentary.
We will have all of the exhibits and performances on display in the
Commons on Friday, March 1 from 6:30 pm to 7:30 pm. The students will
set up their work before going home for the half-day. (Biology students will
be on a field trip, but will set-up when they return in the afternoon, if
necessary.) Since this project is a major part of their grade, students are
required to exhibit on this evening. We are seeing many good projects
coming along so it should be a great evening of history.
The regional National History Day competition will be held on
Saturday, March 16 at Skagit Valley Community College in Mt Vernon. It
promises to be another great day of history. Students have been given the
applications for the regional competition. These need to be returned with the
$12 per student fee by Monday, February 11 in order to meet the regional
deadline. Checks should be made out to "ESD 189".
Since this is an important communication with you, the parents, we
ask that you sign the tear-off section below and return it to school on
Monday, February 11 . We look forward to seeing you all on March 1.
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NHD Final Project Assessment
J\latne(s)~~~~~~----'/~~~~~~~~----'/~~~~~~~
Exceeds
Meets
Approaches
Misses
Standard
Standard
Standard
Standard
12
10
8
Historical Quality
6
f. Accuracy
-accurately state facts
-avoids serious otnissions
IZ
HI
8
g. Context
6
-shows events leading to topic
-shows events leading frotn topic
-shows related events at the titne
12
10
h. analysis/interpretation 6
8
-goes beyond describing and tells story of topic
-seeks to explain how and why of topic
-identifies causes
-identifies consequences
12
10
8
i. research
6
-uses wide variety of relevant secondary sources
-uses wide variety of available pritnary sources
12
10
J· balance
6
8
-includes differing viewpoints of participants
-includes differing viewpoints oflater scholars
-assesses credibility of sources
20
18
Adherence to Thetne
10
14
-clearly states thesis
-clearly links topic to thetne
-detnonstrates significance of topic in history
-draws conclusions
Clarity of Presentation
6
4
2
1
c. original and creative
8
6
4
2
d. text
-process paper clear and articulate
-correct spelling and gratntnar
-citations and bibliography correct and consistent
-well organized and neatly prepared
c. technical quality
2
4
5
6
-performance props & costutnes historically accurate
-docutnentary visuals and narration clear, effective and historically appropriate
-exhibit visuals and explanation clear, effective and historically appropriate
-presentation well organized
Deductions for Rnle Violations (five points each)
__paper less than 1500 or tnore than 2500 words
_exhibit exceeds permitted ditnensions
__performance/docutnentary exceeds ten tninutes
_tnore than 500 student written words on exhibit board or process paper.

Adapted from Shorewood High School
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Name

------------------

Period- - - - - - -

NHD Self-Evaluation
Write down the following from your project:
1). Your thesis statement:

2) Is it clearly visible in a prominent place or included in the beginning of
the documentary or performance?

3) What is the significance of your topic on history? Will someone who is
not familiar with your work understand it?
What came before the event?
What were the effects at the time?
How has the world changed since? Why?
4) What is your conclusion? Does it support your thesis statement?
5) Find a word that you misspelled:
Now answer these three questions:
1) What are the strengths of your project?
2) what are its weaknesses?
3) What could you do in the next four days (on your own time) to make it
better?
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Anonymous NHD Student Questionnaire
1) We spent 6-7 weeks (excluding Winter Break and a couple of snow days)
on NHD. Is this too much time? Not enough time? Tell us how many weeks
you would spend on this project. Why?
2) We allowed you (with a few exceptions) to chose your own topic. Did this
make the project harder or easier?' If we gave you 3 or 4 topics that we
know have lots of primary source material locally available, would that have
worked better for you? Why?
3) NHD is set up to teach the research process and encourages you to learn
by using primary source material. How successful were you at reaching that
goal?
4) If we could make it easier to go to archives and libraries, would you
choose to do so?
5 a) If you worked by yourself: are you more likely to choose to work alone
again?
5 b) If you worked with a group: How many were in your group? Was that too
many? Too few? Explain in detail how the work was divided.
6) What could your teachers have done to give you more support or make the
project more successful for you?
7) What's the most surprising thing you learned about your topic?
8) What was your best primary source? Why?
9) Did you do your best? Explain.
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National History Day
Student Evaluation
Rate the following statements on this scale: 5) strongly agree, 4) agree,
3) neither, 2) disagree, 1) strongly disagree.
National History Day was a worthwhile project.

5 4 3 2 1

NHD was too hard for an eighth grader.

5 4 3 2 1

I enjoyed the challenge ofNHD.

5 4 3 2 1

I would do NHD again in the future.

5 4 3 2 1

The "covered wagon", "crash dummy", etc. exercises
helped me to become more observant.

5 4 3 2 1

I needed more in-class time to work on my project.

5 4 3 2 1

I used my in-class time well.

5 4 3 2 1

My team did not schedule enough time for
out-of-class work on our project.

5 4 3 2 1

We used our out-of-class time well.

5 4 3 2 1

I used my out-of-class time well.

5 4 3 2 1

It was hard finding secondary sources for my
project.

5 4 3 2 1

It was hard finding primary sources for my project.

5 4 3 2 1

I liked having a choice of format: exhibit,
performance, documentary, or paper.

5 4 3 2 1

My parents or teacher were able to help me when I
got stuck.

5 4 3 2 1

My teacher did a good job of explaining how large
the NHD project would be.

5 4 3 2 1

I was able to get answers to most of my questions
about the project from the "Contest Guide" and other
materials supplied by my teacher.

5 4 3 2 1

I liked doing secondary research.

5 4 3 2 1

I went to an archive, laboratory or tour to conduct
my research.

5 4 3 2 1

I was able to interview an expert or witness as part
of my research.

5 4 3 2 1
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I liked doing primary source research.

5 4 3 2 1

I was able to complete the project with little or no
help from my parents.

5 4 3 2 1

I learned a lot from participating in NHD.

5 4 3 2 1

My team worked well together.

5 4 3 2 1

Picking a topic was difficult.

5 4 3 2 1

I asked my teacher for help when I didn't understand
something.

5 4 3 2 1

I was satisfied with the results of my research and
exhibit (documentary, etc.).

5 4 3 2 1

I did my best.

5 4 3 2 1

I recognize that this project was an adventure for my
teacher as well as myself.

5 4 3 2 1

Staff members other than my teacher helped me or
my fellow students on the project.

5 4 3 2 1

What was most exciting about NHD?
What did you find most difficult?
What would you change about the project?
What could your teachers do to help next year's students?
If! had it to do over again, I'd have chosen a different topic/partner/category.
Why/why not?

N A T IONAL
HISTORY DAY

Adapted from National History Day
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SUMMARY of NHD ACTIVITIES
Pre-research activities September to mid-October
• Bibliography generation
• Interviews
• Primary source material analysis
o Artifact, document, photo, cartoon, music, etc.
• Skimming and not taking
Set-up
mid-October
• Solicit parent buy-in/assistance
• Supply of bibliographic/note taking forms
• Use of the library
• Printing of NHD bookmarks
• PERSIAN posters in the library
Introduction mid-October to mid-November
• NHD video "Generation H"
• Decision about working as an individual or in a group
• Topic selection/group selection
• Writing the preliminary thesis statement
• Asking the key historical questions
• Secondary research
o Note taking and bibliography information
o Annotations
o Quotations
• Internet search skills
o Using multiple and appropriate search engines
o Creating good search statements
o Evaluating the validity of the site and information
The Research Core mid-November to early January
• Primary source search
o Analyze for bias
• Library, archive, museum searches
• Answers to the key historical questions
• Maintaining bibliography and annotations
• Revising thesis statement
• Self assessment
• Analyzing/synthesizing materials
• CBA required rough draft: filed with the District
The Product mid- to late January
• Create paper, exhibit, documentary or performance
• The process paper and final annotated bibliography
• Self and peer assessment
• Display for community
• Final assessment
• CBA Reflection paper written and filed with the District

CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMENDATIONS
Past and current research regarding NHD indicates that
it is a sound educational program. It increases cognitive

function,

improves research skills ancl i11terpersonal

skills, and increases the sense of self-worth in students.
It creates students who are active and engaged learners;
they become engaged with the world.
NHD is constructivist; students form their learning
from their own efforts. They survey what they know and what
they want to find out, then they devise a research plan to
accomplish the goal. Along the way, they help each other
with finding and processing information in order to make
that journey. Constructivist learning is an example of best
practice teaching.
NHD is rigorous; it doesn't allow students to
passively respond to dull content. There is tension in the
learning experience that NHD provides; there are few easy
or correct answers. There is new information around every
corner and in every source they find.
NHD is interdisciplinary; the study of an event or era
can introduce scientific achievements, artistic endeavors,
musical genres, as well as literature contemporary to the
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time period. No area of study stands by itself; each
supports the rest.
NHD is aligned with the EALRs; language arts EALRs,
writing EALRs, reading, history, economics, and geography

EARLS are all embedded in an NHD project.
A classroom-based assessment is a proper and valid
assessment for social studies. A CBA doesn't measure how
many facts you have at your command; facts that you may not
remember the following week, much less the following
decade. A CBA measures whether you know how to find out new
information and use it in a real-world setting.
The upcoming implementation of CBAs presents an
opportunity to improve our teaching of history. We should
take it and make the best of it. National History Day is
arguably the best of the classroom-based assessments being
made available. We are charged with preparing the next
generation to be intelligent and aware citizens. If we take
that charge seriously, National History Day would be
available to every student in Washington State.
The author hopes to see many new faces in the coach's
lounge at the Washington State National History Day
contest.
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Annotated List of Books, CDs, and Videos
Acquired by the Author to Support
NHD Research
Belafonte, H. (2001). The long road to freedom: An
anthology of Black music. (CD). Belafonte Enterprises.
Five CD set (with accompanying DVD documentary)
showc;;.s;i-ng -th@ g@n@sis and d@velopm@nt Gf-African=
American music.
Cameron, R. (2000). Above Seattle. San Francisco: Cameron
Co.
Current and past aerial photos of Seattle, notably a
picture of the camouflaged Boeing Plant in Seattle.

&

Cohen, S. (1980). The tree army: A pictorial history of the
Civilian Conservation Corps, 1933-1942. Missoula, MT.:
Pictoral Histories Publishing.
Archival pictures of the works of the CCC in the
Depression years.
Craddock, J. (Ed.). (2002). VideoHound's golden movie
retriever. Detroit: Gale Group.
1446 pages of movies on video and DVD.
Davidson, J. F. & Sweeney, M. S. (2003). On the move:
Transportation and the American story. Washington,
DC.: National Geographic.
Trains, boats, automobiles; how America has moved
goods and people. Archival pictures of transportation
modes with accompanying text.
Dorpat, P. (n.d.). Seattle now and then, Vol II. Seattle,
WA: Tartu Publications.
Five hundred photos of Seattle from the 1880's through
the 1920's.
Fountain, N. (2003). WWII: The people's story.
Pleasantville, NY: Reader's Digest.
Color and B/W primary source pictures. Accompanying CD
of "real people" telling their stories.
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Garner, J. (2002). Stay tuned: Television's unforgettable
moments.
Kansas City.: Andrews McMeel.
Memorable television moments organized into
entertainment, news and sports. Background text and 3
accompanying DVDs.
Guggenheim, C. (1995). The shadow of hate: A history of
intolerance in America. (video). Montgomery, AL.:
Southern Poverty Law Center
Video documentary following the struggle for freedom
in America.
Hart, M. (2003). Song catchers: In search of the world's
music.Washington, DC.: National Geographic.
History of the recoding of music around the world.
Accompanying timeline in the margins.
Hayes, J. L. (2003). Grandma's wartime baking book: World
War II and the way we baked. New York: St. Martin's
Press.
Food rationing coupons, shortages, archival posters,
how Grandma coped, and some great recipes.
Hobday, R. A. (Ed.). (2004). 50's: A perfect view of the
past. New York: Barnes & Noble Books.
From Brylcream to Hi-Fi, a background book of the US
in the '50's. Accompanying DVD documentary.
Hobday, R. A. (Ed.). (2004). 60' s: A perfect view of the
past. New York: Barnes & Noble Books.
From Motown to Julia Child, a background book of the
US in the '60's. Accompanying DVD documentary.
Hudson and Huston. (2002). Mighty times: The legacy of Rosa
Parks. (video). Montgomery, AL.: Southern Poverty Law
Center.
Video using archival footage and reenactments to tell
the story of Rosa Parks and the Montgomery bus
boycott.
Hudson, W. (2004). Powerful voices: More than 200 years of
extraordinary writing by African Americans. New York:
Scholastic.
Beginning with Benjamin Banneker and ending with
Lauryn Hill, letters, speeches, and book excerpts with
accompanying expository background statement.
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In their own words: WWII: The European theatre. (CD)
(2002). Renton, WA.:Topics Entertainment.
Eight CD-set of eyewitness accounts of various
battles. Eight hours.
McWhirter, N. (1999). Book of millenium records. London:
Virgin Publishing.
Background book on many topics: everyday life,
science, building and engineering, etc.
Nelson-Cave, W. (1993). Broadway theatre posters. New York:
Smithmark.
Full color reproductions of Broadway posters from the
1880's.
Paine, T. (1995). Common sense. New York: Barnes & Noble
Books.
Copy of revolutionary writings of Thomas Paine.
Pareles, J. & Romanowski, P. (Eds.). (1983). The Rolling
Stone encyclopedia of rock & roll. New York: Summit
Books.
Self explanatory.
Peavy, L. & Smith, U. (1996). Pioneer women: The lives of
women on the frontier. Norman, OK.: University of
Oklahoma.
Based on letters, dairies, memoirs and oral histories
with archived pictures from a number of western
universities, historical societies and the National
Archives.
Ritter, H. (2003). Washington's history: The people, land,
and events of the far Northwest. Portland, OR.:
WestWinds Press.
Brief general history of the state of Washington.
Robotham, T. (1994). Native Americans in early photographs.
North Dighton, MA.: World Publications Group.
Large sized archival photos of Native Americans from
the 1850's to the early 1900's.
Santelli, R., George-Warren, H., & Brown, J. (Eds.).
(2001). American roots music. New York: Harry N.
Abrams.
Companion book to the PBS series. From early country
tunes to rock and roll.
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Sterling, B. (2000). The best of Will Rogers: A collection
of Roger's wit and wisdom, astonishingly relevant for
today's world. New York: Evans & Co.
Writings and commentary of Will Rogers.
The New York Times. (2002). A nation challenged: A visual
history of 9/11 and its aftermath. New York: New York
Times/Callaway.
Primary-source photos of the World Trade Center
attacks of 9/11.
The New York Times. (2002). Portraits: 9/11/01. New York:
Henry Holt.
Collected obituaries that the New York Times published
of all victims of the terrorist attacks of 9/11.
Torricelli, Senator R. & Carrol, A. (Eds.). (1999). In our
own words: Extraordinary speeches of the American
century. New York: Kodansha International.
Important and unusual American speeches from 1900 to
1999, divided in ten-year segments. Teddy Roosevelt,
Emma Goldman, Marcus Garvey, Edward R.
Murrow, J.
Robert Oppenheimer, Jack Kerouac, George Wallace,
Betty Friedan, and many others.
War on radio: The Pacific and European theatres. (CD).
(2002). Renton, WA.:Topics Entertainment.
Eight CD-set of radio broadcasts of WWII. Six hours.
Warren, J. (2000). The war years: A chronicle of Washington
State in World War II. Seattle, WA: History Link.
Acquired with subscription to KCTS, Seattle. Overview
of Washington State's role in WWII.
Wiener, T. (Ed.) . (2004) . Voices of war: Story of services
from the home front and the front lines. Washington,
DC.: National Geographic.
Library of Congress Veterans History Project:
collection of stories of soldiers and others from WWI,
WWII, Korea, Vietnam, and Gulf War.
The collection also includes three or four dozen vinyl
records. These are mostly records from the '40's and SO's,
predominantly jazz and big band: Louis Armstrong, Glenn
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Miller, Dave Brubeck, to name just a few. Some are big band
concert recordings from the '30's and are thus of some
value.
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